CLILPROGRAMMES INHIGHERAGRARIANAND TECHNICALEDUCATIONALINSTITUTIONS IN UKRAINE

UDC 378.094+37.091.33:8111.111
DOL:

Zoryana Dzyubata, Ph.D.(Pedagogy), Senior Lecturer of the Humanities Department,
Separated Subdivision of the National University of
Bioresources and Nature Management of Ukraine “Berezhany Agrotechnical Institute”

CLIL PROGRAMMES IN HIGHER AGRARIAN AND TECHNICAL EDUCATIONAL
INSTITUTIONS IN UKRAINE

The paper considers the effectiveness of CLIL programmes in higher agrarian and technical educational
institutions in Ukraine. CLIL courses are compared with ESP (English for Specific Purposes) and EMI (English as
a Medium of Instruction) courses. Current status of CLIL, ESP and EMI in Ukraine has been analyzed and CLIL
ideas implementation strategy has been considered: what is a CLIL course in higher educational institutions, why
CLIL, teacher and course materials preparation, requirements for students entering the course, motivation and
scaffolding, current difficulties and problems, expected linguistic outcomes and content achievements. The results of
the investigation show that CLIL approach proved to be effective, however, there is a lack of teacher training
programmes and developed course materials for CLIL teaching in agrarian and technical higher educational
institutions today.
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Ref. 5.

3opstna [I3w6aTa, kanouoam nedazoeiuHux HayK, CMapuuil 6uKIaoay Kageopu eyMaHimapHux OUCYUNILH
BII HYFill Ykpainu “Bepeoicancokuti acpomexniynutl incmumym”’

HNPEIMEHTO-MOBHE IHTET' POBAHE HABUYAHHS (CLIL) B ATPAPHUX1
TEXHIYHUX BUIIIUX HABYAJIbHUX 3AKJIAJIAX OCBITHU B YKPATHI

Y emammi posensanymo eghexmusricme npeomemmo-vioeroeo naguanns (CLIL) y euwux azpaprux i mexuiynux 3axnaoax
oceimu 6 Yxpaini. [Ipogedeno ananiz nonamo CLIL (npeomemno-mogne nasyanns), ESP (aneniticoxa moga 3a npogpecitinum
cnpamysannam), EMI (aneniticoka Mo6a sk Mo8a BUKIAOAHHS), BUSHAYEHO Nepedazu ma HeOONiKU YUX MEMOOUK HA CYHACHOMY
emani ix iMnieMeHmayii 8 YKpAiHCOKUX GUIUX AZPAPHUX | MeXHIUHUX 3aKknadax ocgimu. [Ipoananizogano gumoeu ma uiisaxu
peanizayii ioett CLIL 6 cyuachiti ocgimmiii cucmemi, a came: akmyansHicms memoouku ma komnonenmu CLIL kypcy, nideomogxka
BUKTLAOAYI8 MA MEMOOUYHUX MAMepianie, Momusayis i 00nomMoaa CmyoeHmam, mpyoHowi iMnieMeHmayii, ouiKyeaui

pe3yibmamu 6 NAaHi MOBHOT NIO20MOBKU MA 3ACE0EHHS NPOQECIIHO-BANCTUBLUX SHAHb A YMIHb MA THULE.
Knrwouoei cnosa: npeomemno-mogue naguannsa (CLIL); azpapni ma mexuiuni 8uwji HaguanvHi 3aknaou oceimu;
aueaiticeka Moga 3a npogeciiinum cnpamysannam (ESP); momusayia, komynikamuena niozomoexa, npogecitino-

8ADICIUBL 3HAHHA MA YMIHHA.

ntroduction. Ukraine has joined the Bolo
I gna Process with the aim of standardizing
higher education according to European stan-
dards and become competitive at European market.
Thus, for many universities in Ukraine it is important
to internationalize their curricula, encourage academic
cooperation, staff and student mobility. Usually this
means implementing higher education in English and
using this language as a means of instruction. In ad-
dition, universities are required to provide appropri-
ate knowledge of English for their students — B1 or
B2 level according to the European Framework of
Reference. Thus, the role of foreign languages (in
our case, the English language) has never been so
important as it is today.

It is high time to reorganize educational process in
Ukrainian universities and CLIL is able to meet the
above mentioned requirements of the Bologna pro-
cess and current learners’ needs, since it is impos-
sible to be a competent specialist without proper com-
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mand of the English language, which is one of the
important means of gaining professional knowledge
and skills. It is especially important in technical and
agrarian higher educational establishments, since stu-
dents’ motivation for learning foreign languages is
usually low, their background knowledge and skills
are insufficient and groups are usually mixed ability
ones. Students lack effective learning environment
for mastering a foreign language and lack real pro-
fession-oriented content matter when learning English.

Today, teachers and students are not satisfied with
the amount of hours needed for learning a foreign
language in the existing educational system, taking
into account the low level of freshmen’s background
knowledge and skills of the English language when
they enter agrarian and technical universities. Many
students and young scientists consider mastering a
foreign language very hard and time consuming, thus,
they definitely need to become more motivated and
to be offered better and more effective methodology.
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Currently, in terms of learning a foreign language
in Ukrainian agrarian and technical higher educational
institutions, there are the following options:

1) ESL, that is to say, usually a short course of
general English as an introductory part in the first
year of studying in order to elicit and level students’
background knowledge and skills;

2) ESP, that is to say, a course of English for Spe-
cific Purposes, which is implemented in the form of
working with various profession-oriented materials,
while mastering a foreign language, but the main fo-
cus is on learning a language and enhancing specific
professional vocabulary in English, but not on learn-
ing a content;

3) EMI courses in a couple of high rank institutes
and universities in Ukraine, that is to say, learning
subjects where English is a medium ofinstruction and,
here, the focus is on learning a content, but not the
language itself.

Every above listed approach has its own disad-
vantages in the existing educational system. Gener-
ally, the content matter offered at ESP classes is be-
lieved to have no learning value, it is not often up-to-
date, actual and logical, is not profession-oriented
enough and often it does not meet specialists’ needs,
because learners do not acquire any professional
knowledge and it is only used as a tool to acquire a
foreign language. As for EMI courses, first of all,
they require appropriate knowledge and skills of En-
glish (B1 or B2 level) of students, which is very rare
for today’s freshmen in technical and agrarian uni-
versities, second of all, they require high level of En-
glish for lecturers and their appropriate course mate-
rials preparation in terms of material adaptability and
scaffolding.

The main task of English language methodologists
today is to eliminate the drawbacks of ESP and EMI
courses and develop both learning a content and learn-
ing a language effectively. Implementing the ideas of
content and language integrated learning CLIL can
be an effective solution of the above mentioned prob-
lem. It is widely used at schools and higher educa-
tional establishments abroad, but it is rarely imple-
mented in Ukraine. The reality is, there is a lack of
teacher training programmes in order to prepare con-
tent and language teachers for CLIL teaching and
there is a lack of the developed course materials.
These are the problems to be solved.

Methodology of Research. David Marsh was
the first one to introduce the term CLIL in educa-
tional context and defined this term as an educational
situation, where a discipline or a part ofa discipline is
taught in a foreign language with a dual purpose,
namely learning the content of a certain discipline with
simultaneous learning of a foreign language [4], that
is to say, learning subject-matter content through the
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medium of a foreign language, and learning a foreign
language by studying subject-matter content [1]. In
fact CLIL is an umbrella term used to describe a
whole spectrum of approaches and diverse method-
ologies which lead to dual focussed education where
attention is given to both topic and language of in-
struction [3].

Generally speaking, in the CLIL classroom the
language is used both to learn and to communicate
and subject matter determines the language needed
to learn. CLIL methodology involves students into all
four types of communication activity: listening, speak-
ing, reading and writing, while working on acquiring
specific profession-oriented knowledge and skills in
a certain discipline. Moreover, it is important that stu-
dents learn a lot of subject-specific vocabulary, which
is necessary for their future professional activity.
Here, it is worth mentioning that learning specific
vocabulary does not decrease the amount of time for
practicing reading, writing and speaking. Thus, lis-
tening and reading are usually used as input activities
presenting meaningful materials and language to be
learnt. Speaking and writing focus on fluency, they
are the activities through which active vocabulary,
grammar and content matter understanding are prac-
ticed. What is more, CLIL suggests working with
various types of materials, such as texts, video, au-
dio, laboratory work, physical activity etc. in various
learning situations. This makes it possible for students
to see close integration of communication skills and
subject-specific knowledge and skills and understand
the ways of their application in their everyday and
university lives and in their future professional activity.

When implementing CLIL methodology, it is im-
portant to follow certain principles of building course
components.

First of all, learning materials must be up-to-date,
authentic, correspond to specific specialists’ needs
and come from various information sources, as it has
already been mentioned above. Currently, materials
for ESP courses are provided to a certain extend by
a number of ESP series by Express Publishing, Ox-
ford University Press and other publishing houses.
But these series are very limited and they do not meet
the needs of every particular specialty and special-
ization, work environment and region realities. More-
over, very often these materials require B1 level of
English to begin the course. Thus, appropriate learn-
ing materials are required in order to develop stu-
dents’ four key language components: reading, lis-
tening, speaking and writing, while immersing them
in career specific context and vocabulary.

Second of all, proper content matter must be ana-
lyzed with respect to the realities and the working
environment. Teachers must understand what
competences they are to develop and choose adequate
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methods and techniques, which involve communica-
tion and interaction. It is important to understand that
a CLIL lesson is neither a language lesson nor a sub-
ject lesson. Content matter should be transmitted in
English. Scientists suggest that a successful CLIL les-
son should combine the following elements, which are
the so-called 4Cs [5]:

1) content, that is to say, skills and knowledge in a
certain discipline must be acquired, which is defined
and regulated by the curriculum and the study
programmes of a certain educational institution;

2) communication, that is to say, a language is used
to learn and learning is used to practice communica-
tion skills;

3) cognition, that is to say, the learning process
should be organized as cooperation, creative project
work and interaction in order to develop thinking skills
and link concept, its understanding and the language;

4) culture, that is to say, when preparing a CLIL
course, teachers should be aware which competences
are needed for a certain specialist in current local
environment as well as develop intercultural under-
standing and global citizenship.

Third of all, implementation of CLIL ideas into the
educational process of higher agrarian and technical
universities today requires scaffolding, that is to say,
certain amount of help for students, some supporting
activities, which provide better performance and
stimulate understanding [2]. This is a temporary mea-
sure in today’s reality, when the overall level of back-
ground language knowledge and skills is low and
groups are usually mixed ability ones.

Having worked out the above mentioned prin-
ciples, it is important to analyze who is qualified to
teach CLIL, what is the required level of general
English to enter CLIL courses, how to perform needs
analysis, define a programme and choose course
materials properly, what kind of collaboration is
needed between discipline and language teachers and
what kind of institution support is required, what are
the expected linguistic outcomes and content achieve-
ments.

Having analyzed the experience of other coun-
tries, where CLIL programmes are successfully
implemented (Italy, the Netherlands, Germany,
Slovakia and other [4]), it can be concluded that stu-
dents with insufficient level of English should be of-
fered additional general English courses (EGP) to get
the required level. Moreover, they need scaffolding
when working on CLIL course components, which
means support for the learners in three aspects, lan-
guage, content and learning skills (e.g. brainstorming
related to the topic, description of an unknown word,
providing synonyms or antonyms of less common
words, content support in the form of animations,
charts and tables, sectioning texts into more para-

Momnoas i punok Ne6 (161),2018 48

graphs, subheading, highlighting and underlining) [2].
In addition, students can be offered the course of
English for academic purposes (EAP) in order to prac-
tice the academic use of English. These courses
should be taught by foreign language teachers.

As for teaching CLIL courses, teacher prepara-
tion and course materials development is required.
First of all, cooperation is needed between discipline
teachers and language teachers in order to prepare
proper learning content matter. Such cooperation and
preparation of CLIL study programmes must be sup-
ported pedagogically and administratively having ap-
propriate funding and regulations. CLIL courses can
be taught by both language and discipline teachers if
they are qualified enough and have got certified lan-
guage level and approved course materials. Accord-
ing to Marsh [4], the teachers of content should have
sufficient linguistic competence to be able to pass on
academic content in a target language as well as an
in-depth knowledge of their own subject. Unfortu-
nately, there is the lack of sufficient linguistic compe-
tence of discipline teachers who want to use a for-
eign language as a medium of instruction. It is not
enough to translate the existing methodological com-
plexes into English. Here, it must be clearly under-
stood that CLIL lessons are aimed at both learning a
content and learning a language and this requires high
quality course materials, where content meets the
requirement of current programmes and the language
is learned through this content, prepared scaffolding
activities and proper classroom language. The other
great difficulty is the methodology that language teach-
ers use in order to provide the linguistic competence
of students with a communicative end goal. Taking
into account that CLIL teachers deal with a lot of
subject specific vocabulary and content, they tend to
simplify learning materials and provide linguistic ex-
planations aimed at scaffolding, which is time con-
suming and may have the negative effect on content
learning. Here, it is important to understand that a
CLIL teacher should be able to organize communi-
cative and interactive classes rather than instructive
teaching, encourage learning and understanding con-
tent matter through using it in project work, student-
student discussion and collaboration. That is why; it is
important to provide teacher preparation in terms of
language proficiency and language learning method-
ology for those discipline teachers, who are interested
in implementing CLIL approach in agrarian and tech-
nical higher educational institutions in Ukraine. First
of all, a free language course should be offered to
enroll. Second of all, collaboration between subject
teachers and language teachers should be organized.
Conferences and workshops on theoretical and prac-
tical aspects of the CLIL method proved to be effec-
tive environments for getting latest knowledge on the
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subject and sharing opinions, experiences and expec-
tations.

CLIL approach in higher educational institutions
can be implemented in the form of interdisciplinary
pedagogical cooperation, when language teachers and
discipline teachers develop CLIL components of their
courses or CLIL lessons in collaboration, interdisci-
plinary themes, projects and lessons, language sup-
port for disciplinary teachers and support in prepar-
ing content matter for language teachers. Currently,
teaching profession-oriented disciplines in a foreign
language in Ukrainian higher educational institutions
depends on the number of qualified teachers and avail-
able developed methodological complexes. The im-
mersion may be of various extend, when certain
themes of a discipline are taught in English or when
the whole content matter of a particular discipline in
learned through a foreign language.

Both content and language are learned in a CLIL
lesson [1], that is why, such a lesson may include the
following components:

1) input, for example processing a text or listening
to audio files or watching a video presentation, sup-
ported by illustrations, tables, graphs and other visual
aids. Students learn certain content matter by cat-
egorizing and analyzing the presented information,
learning the required terminology and acquiring core
content knowledge;

2) language development is needed, since students
are expected to be able to reproduce and use the
acquired knowledge. Here, it is useful to highlight
subject specific vocabulary, present useful grammar,
discourse markers, set phrases and expressions and
pay attention to the use of academic vocabulary if
needed.

A variety of subject-orientated tasks should ap-
plied, so that both content and language are recycled,
and which are efficient for practicing receptive skill
activities (e.g. read / listen and label a diagram / pic-
ture / map / graph / chart, fill in a table, make notes
on specific information (dates, figures, times), reor-
der information, fill in the gaps in a text etc.) and
productive skill activities (e.g. question loops, infor-
mation gap activities, trivia search — “things you know”
and “things you want to know”, word guessing games,
class surveys using questionnaires, presentations etc. ).
These activities should be communicative and inter-
active in order to meet students’ professional needs
and interest in communication.

Results and discussions. In general, scientists
believe that CLIL has a positive influence on the
quality of students’ communication skills in English
and aquiring subject-specific content matter, because
English is spoken in the immediate environment of
the learner and this kind of immersion is a good
opportunity to use the language by participating in
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natural communication situations. CLIL is a tool for
teaching and learning content and language at the
same time. Here, the goal is not only in communication
skills but also in listening, writing and reading skills.

Obviously, CLIL has its advantages in terms of
communication skills development and subject-
specific knowledge acquisition. This methodology
works with real content and information, which can
be applied in real life, thus, it motivates and develops
the necessary competences, trains communication
skills effectively and increases students’ success on
the labour market in future. In addition, CLIL
increases teachers’ professional qualification.

However, CLIL methodology has its limits, namely:
teachers’ insufficient language competence,
insufficient teacher qualification, unwillingness to
conduct time-consuming and difficult preparation for
CLIL lessons, lack of appropriate learning materials,
lack of support from the state and the institution for
systematic implementation of CLIL ideas in the
educational process.

Conclusions. CLIL is a new interactive approach,
which makes it possible to emphasize learners’ needs
and interest in communication. It involves new strat-
egies which encourage a more active role of a learner
in the educational process with the help of the inte-
gration of a foreign language in the subjects, which
learners are professionally interested in. Thus, it should
be applied in higher educational institutions in Ukraine
in the 21th century reality.
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