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LITERARY TEXTS IN THE ACQUISITION OF ENGLISH LANGUAGE IN HIGHER 

SCHOOLS 
Reading literary texts is very important in foreign language teaching. The units used here form a special specific layer of 

the lexicon, perform different functions in speech and have a different structure and a separate semantic integrity. The 
search for precise criteria for reading different types of literary texts has always been a complex problem, and as a result 
phraseological criteria such as repetition, stability, semantic uniqueness and others, known as fiction, have emerged. This 
article focuses on the application of English language learning opportunities for students studying in higher schools through 
literary texts. During the research, the conditions for students to read literary texts with methods that will serve the easy 
acquisition of a foreign language are explained. The presented article explains the rules followed in reading classes, shows 
ways to overcome difficulties in understanding the text through various artistic works, and highlights the importance of 
“home reading” classes in developing students’ reading habits. Developing reading habits in English through literary works 
makes students interested in reading, improves their reading speed, and ultimately increases their enthusiasm for learning 
English. 

The purpose of the research is that the main task of the higher school in teaching a foreign language is not only the 
theoretical study of the language but also its contribution to its practical mastery, as well as determining the role of literary 
texts in this direction. 

The main scientific novelty of the research is that the analysis of the methods presented during the research shows that 
they differ in content, and it is possible to master speaking, listening, writing and reading skills as a result of properly 
organized practice through artistic texts in the process of speech activity. 
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ХУДОЖНІ ТЕКСТИ У ВИВЧЕННІ АНГЛІЙСЬКОЇ МОВИ У ВИЩІЙ ШКОЛІ 

Читання художніх текстів є дуже важливим у навчанні іноземної мови. Використовувані тут одиниці 
утворюють особливий специфічний пласт лексики, виконують у мовленні різні функції та мають різну структуру й 
окрему семантичну цілісність. Пошук точних критеріїв прочитання різних типів художніх текстів завжди був 
складною проблемою, і в результаті виникли такі фразеологічні критерії, як повторюваність, стійкість, семантична 
унікальність та інші, відомі як художня література. Ця стаття присвячена застосуванню можливостей вивчення 
англійської мови студентами вищої школи через художні тексти. Під час дослідження пояснюються умови читання 
учнями художніх текстів методами, які слугуватимуть легкому засвоєнню іноземної мови. Представлена стаття 
пояснює правила, яких дотримуються на уроках читання, показує шляхи подолання труднощів розуміння тексту за 
допомогою різноманітних художніх творів, висвітлює значення уроків “домашнього читання” у формуванні 
читацьких звичок учнів. Розвиток навичок читання англійською мовою за допомогою літературних творів викликає 
інтерес учнів до читання, поліпшує їхню швидкість читання та, зрештою, підвищує їхній ентузіазм щодо вивчення 
англійської мови. 

Мета дослідження полягає в тому, що основним завданням вищої школи у викладанні іноземної мови є не лише 
теоретичне вивчення мови, а й її внесок у практичне оволодіння нею, а також визначення ролі художніх текстів у 
цьому напрямі. . 

Основна наукова новизна дослідження полягає у тому, що аналіз представлених під час дослідження методів 
показує, що вони відрізняються за змістом, а оволодіти навичками усного мовлення, аудіювання, письма та читання 
можливо в результаті правильно організованої практики через художній текст. процес мовленнєвої діяльності. 

Ключові слова: англійська мова; художній текст; вища освіта; навчання; методи. 
 

ntroduction. The formation of skills and ha-
bits of reading literary texts in English is con-
sidered one of the important factors in all sta-

ges of the process of learning foreign languages. At the 
initial stage, the formation of students’ reading techni-
que in a foreign language is envisaged. In reading lessons, 
students’ speech develops and their vocabulary is enriched. 

Therefore, when the text is easy, exercises reflecting 
speaking skills and questions related to the text are given.  

The purpose of the research is that the main task of 
the higher school in teaching a foreign language is not 
only the theoretical study of the language, but also its 
contribution to its practical mastery, as well as 
determining the role of literary texts in this direction. 
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Analysis of the latest relevant research and 
publications. This study is based on sources written by 
various authors. “Developing Reading Skills: A Prac-
tical Guide to Reading Comprehension Exercises 
Techniques and Resources in Teaching English”; 
“Reading Comprehension Skills: Making Predictions” 
by E. Bailey (2015); “Investigating Factors affecting 
Poor Reading Culture Among EFL University Stu-
dents” by S. Mustafa, S. Osama, S. Mahammed & 
J. Rekar (2021); “Reading, Analysing and Teaching 
Literature” by M. Short (1989); “Teaching reading 
skills in foreign language” by Cristine Nutall, Mac-
millan Heinemann (1996) have been studied during 
research period. 

Results of the research. If the text is difficult in 
terms of content, then the approach changes, and in this 
case, along with acquiring new information, it is ne-
cessary to improve foreign language skills. It is advi-
sable to observe the following rules in reading lessons: 

The artistic text should not be too large in volume; 
In reading lessons, texts should be chosen in which 

the number of unknown words is small and the student 
understands the content of the text without a dictionary; 

Literary texts should be chosen according to the 
specialty; 

The fiction text should not be boring and 
uninteresting. The text should be taken from modern 
literature, it should cover topics related to youth, 
family, sports, friendship, etc., which arouse students’ 
interest, artistic pieces should be selected that interest 
students; (S. Mustafa, 2021, 34) 

New words in the literary text must be explained; 
Students must understand the content of the ma-

terial they read; 
Work should be done on studies for the deve-

lopment of reading technique; 
Technical means should be used for expressive 

reading (Teaching reading skills in foreign language, 
1996, 54). 

In reading lessons, vocabulary should be explained 
before moving on to the text, and students should pay 
attention to the correct pronunciation of words after 
they are introduced to new words. However, sometimes 
there are words whose meaning is clear from the 
content of the text or the sentence in which it is used. 
Such words are not explained in the reading process, 
and translating new words into English makes it 
possible to achieve a direct goal and takes less time. 
But I think that when the teacher teaches new words 
visually, either by showing the object itself or a picture, 
the words are better remembered. Visually taught new 
words should be explained before reading, because 
showing the object itself, a model or a picture during 
the reading process causes the students’ attention to be 
completely distracted from the reading text. 

Here, it is possible to overcome difficulties in 

understanding the text with various tasks without 
resorting to translation. 

1. Explaining new words to students before moving 
on to the text. 

2. The teacher should use synonyms in explaining 
new words. As he writes the new words on the board, 
he can also write their synonyms in front of them. 

Antonyms are also used to explain new words. The 
teacher writes its antonym in front of familiar words, 
and this, in turn, leads to the elimination of difficulties. 

In the lesson, students can be divided into groups 
and new words can be taught effectively in the form of 
a competition. For example: to choose the verbs cor-
responding to the blank places in the text or to construct 
sentences from the given new words. 

Word associations. For this purpose, the key words 
related to the topic are written on the board. The 
students are instructed to say or write in their notebooks 
the associations that word creates in them (other words 
that come to mind when they hear or see this word). 
The words that the students say or write down in their 
notebooks about the key word on the topic are written 
on the board in a few minutes. By connecting and 
summarizing these words, an idea is formed about the 
main goals of the new topic. Based on that idea, the 
study of new material is started. Word associations can 
be applied at the beginning, at the end of the lesson, 
orally and in writing. The application of word asso-
ciations at the beginning of the study of the topic aims 
to determine the knowledge of students about this issue. 
At the end of the lesson, through word associations, 
students reveal the new knowledge they have already 
mastered. 

In order for students to enrich their vocabulary and 
better master the words used in the content of the text, it 
may be suggested to add a prefix or suffix to the given 
words. 

One of the main directions of work on the text is 
teaching its content. Working on content is an impor-
tant tool to help students reinforce their newly acquired 
vocabulary. When working on the content of the text, 
first of all, it is necessary to recall the facts remembered 
by the students during reading and to work on the 
questions related to the text. Questions should cover the 
content of the text. At this time, students can read the 
text, ask each other questions, think, search and find 
answers to the given questions. This allows you to 
check the level of their skills and habits of making 
appropriate sentences. At the same time, students’ 
speech habits and logical thinking are developed. 
During the question-and-answer process, the questions 
are gradually made more complex for the students to 
think more, so that the students can speak English 
better. 

Many students find it difficult to narrate the text. In 
this case, they are instructed to divide the text into 
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several parts and give a title to each part. In this way, 
students understand the text to its smallest detail. In 
order to develop dialogue and monologue speaking 
skills, students are given the task of writing a short 
ending to the text using new vocabulary in pairs. 

Preparation of a project related to the read text can 
be individual or group. Speaking with their own 
projects, students develop monologue speech habits, 
present the project for discussion and succeed in 
establishing a dialogue. 

In reading lessons, the teacher should be able to 
reveal the creative abilities of the students. Homework, 
which is one of the important ways of creative 
application of knowledge and skills acquired in classes, 
requires a new approach. Unlike traditional lessons, in 
an active/interactive lesson it is not correct to make 
checking homework the goal. In order not to waste 
time, the teacher can find out the level of execution 
(acceptance) of the tasks in a selective way by 
organizing an interview, presentation, discussion, etc. 
in a short time. He can independently determine the 
content and form of homework based on the learning 
objectives (Developing Reading Skills, 1994, 19). 

Work on deformed text. In this type of writing, the 
place of the sentences in the text is changed. Students 
create a text by reconstructing the sentences given in 
the order. In doing this type of writing, students acquire 
the habit of constructing sentences and the ability to 
express their ideas in a certain sequence. 

Read with breaks. The text of the work is divided 
into parts in advance. After a part is read, there is a 
pause and the teacher asks questions about the content 
of the read part. Answers are heard and the next part is 
read. The third and fourth parts are also read in this 
way, and an interview on the content is conducted 
during breaks. 

Predicted reading. In the lesson devoted to the study 
of the content of artistic works, a break is made after 
reading a part of the work. Students say their guesses 
about the further development of events and record 
them in the table. In the table, they also note what they 
based their probabilities on. After reading a new pas-
sage, they go back to their previous assumptions and 
clarify to what extent it resonates with the events that hap-
pened. This rule continues until the end (E. Bailey, 2015). 

Each reader has certain expectations at the moment 
of first acquaintance with the material to be read, and in 
the process of reading, these expectations are either 
confirmed, denied, or similar. At the same time, the 
reader has to take a critical look at the writing, re-
analyze the writer’s thoughts and draw independent 
conclusions, which leads to the development of his 
reading habits. 

In groups where a foreign language is taught, 
“home reading” lessons are held to develop students’ 
reading habits. “Home reading” classes have an excep-

tional importance not only in developing reading habits, 
but also in language learning (Developing Reading 
Skills, 1994, 63). 

If during reading, students have to find answers to 
the questions asked by the teacher about the material, in 
“home reading” lessons, the student who “assigns” the 
reading has to answer the questions asked by the 
audience. However, sometimes the teacher can change 
the form of the question-and-answer process in order to 
clarify how the students understood the material they 
listened to, that is, the student narrating the work asks 
questions about certain parts of the work and 
determines whether the students understand those parts. 
This also helps to form students to be more responsible 
during the lesson, and after all this, the teacher can fully 
discuss the read material. At this time, it becomes clear 
at what level the student who reads the work has 
understood the material. 

As a result, it can be concluded that both “home 
reading” and “reading” classes have the same goal, that 
is, to develop reading habits that have a direct role in 
students’ language acquisition. It is very important to 
use the above linguistic didactic tasks in reading 
lessons. In this process, the vocabulary of students 
increases, they not only learn the content of the text, but 
also remember the structure of word combinations and 
expressions, enrich their memory and develop the habit 
of making correct sentences. Students’ reading speed 
increases, reading habits are developed and streng-
thened. Reading lessons arouse students' interest in 
reading and increase their desire to learn this language. 

Every reader has certain expectations at the moment 
of the first acquaintance with the literary material to be 
read, and in the process of reading these expectations 
are either confirmed, denied, or similar. At the same 
time, the reader has to take a critical look at the writing, 
re-analyze the writer’s thoughts and draw independent 
conclusions, which leads to the development of his 
reading habits. In groups where a foreign language is 
taught, “home reading” lessons are held to develop 
students’ reading habits. “Home reading” classes have 
an exceptional importance not only in developing 
reading habits, but also in language learning (De-
veloping Reading Skills, 1994, 63). 

If during reading, students have to find answers to 
the questions asked by the teacher about the material, in 
“home reading” lessons, the student who “assigns” the 
reading has to answer the questions asked by the 
audience. However, sometimes the teacher can change 
the form of the question-and-answer process in order to 
clarify how the students understood the material they 
listened to, that is, the student narrating the work asks 
questions about certain parts of the work and deter-
mines whether the students understand those parts. This 
also helps to form students to be more responsible 
during the lesson, and after all this, the teacher can fully 
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discuss the read material. (M. Short, 1989, 33). At this 
time, it becomes clear at what level the student who 
reads the work has understood the material.  

Conclusion. As a result, it can be concluded that 
the purpose of both “home reading” and “reading” 
lessons is the same, that is, to develop reading habits 
that have a direct role in students’ language acquisition. 
It is very important to use the above linguistic didactic 
tasks in reading lessons. In this process, the vocabulary 
of students’ increases, they not only learn the content of 
the text, but also remember the structure of word com-
binations and expressions, enrich their memory and 
develop the habit of making correct sentences. Stu-
dents’ reading speed increases, reading habits are 
developed and strengthened. Reading lessons arouse 
students’ interest in reading and increase their desire to 
learn this language. 
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ХАРАКТЕРИСТИКА МОТИВАЦІЙНОГО КОМПОНЕНТУ ФОРМУВАННЯ 

ПРОФЕСІЙНОГО ІМІДЖУ МАЙБУТНЬОГО  ВИХОВАТЕЛЯ ЗАКЛАДУ ДОШКІЛЬНОЇ 
ОСВІТИ ЗАСОБАМИ ТЕАТРАЛЬНОЇ ПЕДАГОГІКИ 

У статті акцентовано увагу на вагомості формування професійного іміджу майбутніх вихователів, що є 
складним і багатоаспектним процесом, який найефективніше здійснювати засобами театральної педагогіки. На 
основі аналізу наукових джерел представлено власне розуміння мотивації (вершини професіоналізму, що 
характеризується основними чинниками досягнення: саморозвиток, самовдосконалення, самоосвіта та 
самоконтроль) і мотиваційного компонента формування професійного іміджу майбутніх вихователів ЗДО 
засобами театральної педагогіки. 

Ключові слова: майбутній вихователь закладу дошкільної освіти; мотиви; мотивація; мотиваційний компонент; 
професійний імідж; формування професійного іміджу; театральна педагогіка. 
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CHARACTERISTICS OF THE MOTIVATIONAL COMPONENT OF THE FORMATION OF 
THE PROFESSIONAL IMAGE OF THE FUTURE EDUCATOR OF PRESCHOOL 

EDUCATIONAL INSTITUTION BY MEANS OF THEATRICAL PEDAGOGY 
Nowadays, the skills of professional flexibility, ability to adapt to social changes, readiness to successfully solve 

professional problems in preschool educational institutions, etc. have become especially important for a specialist in 
preschool educational institutions. The complication of the requirements for the education and upbringing of the youngest 
citizens by the modernized preschool education adds importance to the study of the potential of the image – one of the 
professionally important qualities of a modern educator. The article has been focused on the importance of forming the 
professional image of future educators, which is a complex and multifaceted process that is most effectively carried out by 
means of theatrical pedagogy. On the basis of the analysis of scientific sources, the author has presented his own 
understanding of motivation as the pinnacle of professionalism, characterized by the main factors of achievement: self-
development, self-improvement, self-education and self-control; a special human condition characterized by maximum 
mobilization, realization of all professional abilities, capabilities and reserves in personal manifestations. The motivational 
component of forming the professional image of a future educator of a preschool educational institution based on the usage 
of theatrical pedagogy is understood by the author as a set of personal (intentions, inclinations, style, manners of behavior, 
desire for self-development, self-presentation, self-education), cognitive (discovering new things, mastering new ways of 


