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Reading literary texts is very important in foreign language teaching. The units used here form a special specific layer of
the lexicon, perform different functions in speech and have a different structure and a separate semantic integrity. The
search for precise criteria for reading different types of literary texts has always been a complex problem, and as a result
phraseological criteria such as repetition, stability, semantic uniqueness and others, known as fiction, have emerged. This
article focuses on the application of English language learning opportunities for students studying in higher schools through
literary texts. During the research, the conditions for students to read literary texts with methods that will serve the easy
acquisition of a foreign language are explained. The presented article explains the rules followed in reading classes, shows
ways to overcome difficulties in understanding the text through various artistic works, and highlights the importance of
“home reading” classes in developing students’ reading habits. Developing reading habits in English through literary works
makes students interested in reading, improves their reading speed, and ultimately increases their enthusiasm for learning
English.

The purpose of the research is that the main task of the higher school in teaching a foreign language is not only the
theoretical study of the language but also its contribution to its practical mastery, as well as determining the role of literary
texts in this direction.

The main scientific novelty of the research is that the analysis of the methods presented during the research shows that
they differ in content, and it is possible to master speaking, listening, writing and reading skills as a result of properly
organized practice through artistic texts in the process of speech activity.
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Caxina I'ysieBa, acnipanm
Haxiuesancokoeo nedacoziunoeo incmumymy

XYJIOXHI TEKCTH Y BABUEHHI AHTJIIIICHbKOI MOBH Y BUIII IIKOJII

Yumanna Xy00dCHIX meKcmie € Oydice 6aANCTUBUM Y HAGUAHHI [HO3eMHOI Mosu. Buxopucmosyeani mym oouHuyi
VMEopIoIonb 0COOIUSULE CReYUDIUHUL NAACH IEKCUKY, BUKOHYIONb Y MOGNIEHHI PI3HI (OYHKYIT ma Marome pisHy Cmpykmypy i
OKpemy cemanmuyHy yinichicmo. [lowyk mounux Kpumepiig npouumaHHs piHUX MUnie XyOOoJiCHIX meKcmie 3a6xicou 0y
CKIIAOHOI0 NPOOAEMOI0, T 8 Pe3yIbIami UHUKIU MAKi (pazeonociuni Kpumepii, sIK HOBMOPIOBAHICIb, CIIUKICIb, CeMAHMUYHA
VHIKanbHiCMb ma iHwi, 8i0oMi AK Xy00dcHA Nimepamypa. L{a cmamms npucéauena 3acmocy8anHio MOXCIUBOCMEL GUBYEHHS
aAMeTICLKOI MOBU CIYOeHmamu 6UWoi WKou yepes Xyoodicni mexcmu. 11i0 uac 0ocniodcenHs NOACHIOIOMbCS YMOBU YUMAHHSL
VUHAMU XYOOICHIX MEKCMie Memooamu, sKi Cyeyeamumyms j1ecKoMy 3ac80€HHIO iHo3eMHoi mosu. IIpeocmasnena cmamms
NOACHIOE NPABUNA, SIKUX OOMPUMYIOMbCA HA YPOKAX YUMAHHSA, NOKA3YE WAAXU NOOONAHHS MPYOHOWIS PO3YMIHHS TEKCMY 3d
00NOMO20I0  PI3HOMAHIMHUX XYOOJICHIX MBOPI8, BUCBIMIIOE 3HAYEHHSI YPOKI6 ‘‘Oomauinbo2o uyumarns” y @opmysanni
YUMAYLKUX 36UHOK YUHI8. P036UMOK HABUYOK YUMAHHA AHRTIICEKOIO MOBOIO 3a OONOMOROI0 JIMEPAMYPHUX MBOPI6 GUKIUKAE
iHmepec yuHig 00 YUMAaHHs, NONNULYE IXHIO WIBUOKICIb YUMAHHA Md, 3peumoro, niosuwye iXHitl enmysiasm wooo eUeUeHHs
AHeNICLKOI MO8U.

Mema 0ocnidrcennn nonazac 8 momy, WO OCHOBHUM 3A60AHHAM GULYOT WKOIU Y BUKTAOAHHT THO3EMHOI MOBU € He Juule
meopemuyne GUGUEHHs MOBU, A Ui ii GHECOK Y NPAKMUYHE 080N00IHHSA HEl0, A MAKOJIC GUSHAYEHHS PO XYOOJICHIX MEKCMI8 Y
YbOMY HANPSML. .

OcHogHa HAYKO8a HOBU3HA OOCTIOJCEHHS NONS2AE Y MOMY, WO AHAI3 NPeOCMAGNIeHUux nio Yac OOCTIONCeHHs Memooie
NOKA3YE, WO GOHU BIOPI3HAIOMbCA 3a 3MICIIOM, A 0B000IMU HAGUUKAMU YCHO20 MOBNEHHS, AYOII08AHHS, NUCLMA MA YUMAHHS
MOJICTUBO 8 Pe3yTbmami NPAGUILHO OP2AHI308AHOI NPAKMUKY Yepe3 XYOOIICHI MEeKCM. npoyec MOBIEHHEBOI OIATbHOCTIL.

Knrouosi cnosa: aneniticoka mosa; XyoodiCHiti meKcm, 8uiyd 0ceima, HagYaHHs; MEmoou.

ntroduction. The formation of skills and ha-
bits of reading literary texts in English is con-
sidered one of the important factors in all sta-
ges of the process of learning foreign languages. At the
initial stage, the formation of students’ reading techni-
que in a foreign language is envisaged. In reading lessons,
students’ speech develops and their vocabulary is enriched.
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Therefore, when the text is easy, exercises reflecting
speaking skills and questions related to the text are given.
The purpose of the research is that the main task of
the higher school in teaching a foreign language is not
only the theoretical study of the language, but also its
contribution to its practical mastery, as well as
determining the role of literary texts in this direction.
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Analysis of the latest relevant research and
publications. This study is based on sources written by
various authors. “Developing Reading Skills: A Prac-
tical Guide to Reading Comprehension Exercises
Techniques and Resources in Teaching English”;
“Reading Comprehension Skills: Making Predictions”
by E. Bailey (2015); “Investigating Factors affecting
Poor Reading Culture Among EFL University Stu-
dents” by S. Mustafa, S. Osama, S. Mahammed &
J. Rekar (2021); “Reading, Analysing and Teaching
Literature” by M. Short (1989); “Teaching reading
skills in foreign language” by Cristine Nutall, Mac-
millan Heinemann (1996) have been studied during
research period.

Results of the research. If the text is difficult in
terms of content, then the approach changes, and in this
case, along with acquiring new information, it is ne-
cessary to improve foreign language skills. It is advi-
sable to observe the following rules in reading lessons:

The artistic text should not be too large in volume;

In reading lessons, texts should be chosen in which
the number of unknown words is small and the student
understands the content of the text without a dictionary;

Literary texts should be chosen according to the
specialty;

The fiction text should not be boring and
uninteresting. The text should be taken from modern
literature, it should cover topics related to youth,
family, sports, friendship, etc., which arouse students’
interest, artistic pieces should be selected that interest
students; (S. Mustafa, 2021, 34)

New words in the literary text must be explained,;

Students must understand the content of the ma-
terial they read;

Work should be done on studies for the deve-
lopment of reading technique;

Technical means should be used for expressive
reading (Teaching reading skills in foreign language,
1996, 54).

In reading lessons, vocabulary should be explained
before moving on to the text, and students should pay
attention to the correct pronunciation of words after
they are introduced to new words. However, sometimes
there are words whose meaning is clear from the
content of the text or the sentence in which it is used.
Such words are not explained in the reading process,
and translating new words into English makes it
possible to achieve a direct goal and takes less time.
But I think that when the teacher teaches new words
visually, either by showing the object itself or a picture,
the words are better remembered. Visually taught new
words should be explained before reading, because
showing the object itself, a model or a picture during
the reading process causes the students’ attention to be
completely distracted from the reading text.

Here, it is possible to overcome difficulties in
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understanding the text with various tasks without
resorting to translation.

1. Explaining new words to students before moving
on to the text.

2. The teacher should use synonyms in explaining
new words. As he writes the new words on the board,
he can also write their synonyms in front of them.

Antonyms are also used to explain new words. The
teacher writes its antonym in front of familiar words,
and this, in turn, leads to the elimination of difficulties.

In the lesson, students can be divided into groups
and new words can be taught effectively in the form of
a competition. For example: to choose the verbs cor-
responding to the blank places in the text or to construct
sentences from the given new words.

Word associations. For this purpose, the key words
related to the topic are written on the board. The
students are instructed to say or write in their notebooks
the associations that word creates in them (other words
that come to mind when they hear or see this word).
The words that the students say or write down in their
notebooks about the key word on the topic are written
on the board in a few minutes. By connecting and
summarizing these words, an idea is formed about the
main goals of the new topic. Based on that idea, the
study of new material is started. Word associations can
be applied at the beginning, at the end of the lesson,
orally and in writing. The application of word asso-
ciations at the beginning of the study of the topic aims
to determine the knowledge of students about this issue.
At the end of the lesson, through word associations,
students reveal the new knowledge they have already
mastered.

In order for students to enrich their vocabulary and
better master the words used in the content of the text, it
may be suggested to add a prefix or suffix to the given
words.

One of the main directions of work on the text is
teaching its content. Working on content is an impor-
tant tool to help students reinforce their newly acquired
vocabulary. When working on the content of the text,
first of all, it is necessary to recall the facts remembered
by the students during reading and to work on the
questions related to the text. Questions should cover the
content of the text. At this time, students can read the
text, ask each other questions, think, search and find
answers to the given questions. This allows you to
check the level of their skills and habits of making
appropriate sentences. At the same time, students’
speech habits and logical thinking are developed.
During the question-and-answer process, the questions
are gradually made more complex for the students to
think more, so that the students can speak English
better.

Many students find it difficult to narrate the text. In
this case, they are instructed to divide the text into

184



LITERARY TEXTS IN THE ACQUISITION OF ENGLISH LANGUAGE IN HIGHER SCHOOLS

several parts and give a title to each part. In this way,
students understand the text to its smallest detail. In
order to develop dialogue and monologue speaking
skills, students are given the task of writing a short
ending to the text using new vocabulary in pairs.

Preparation of a project related to the read text can
be individual or group. Speaking with their own
projects, students develop monologue speech habits,
present the project for discussion and succeed in
establishing a dialogue.

In reading lessons, the teacher should be able to
reveal the creative abilities of the students. Homework,
which is one of the important ways of creative
application of knowledge and skills acquired in classes,
requires a new approach. Unlike traditional lessons, in
an active/interactive lesson it is not correct to make
checking homework the goal. In order not to waste
time, the teacher can find out the level of execution
(acceptance) of the tasks in a selective way by
organizing an interview, presentation, discussion, etc.
in a short time. He can independently determine the
content and form of homework based on the learning
objectives (Developing Reading Skills, 1994, 19).

Work on deformed text. In this type of writing, the
place of the sentences in the text is changed. Students
create a text by reconstructing the sentences given in
the order. In doing this type of writing, students acquire
the habit of constructing sentences and the ability to
express their ideas in a certain sequence.

Read with breaks. The text of the work is divided
into parts in advance. After a part is read, there is a
pause and the teacher asks questions about the content
of the read part. Answers are heard and the next part is
read. The third and fourth parts are also read in this
way, and an interview on the content is conducted
during breaks.

Predicted reading. In the lesson devoted to the study
of the content of artistic works, a break is made after
reading a part of the work. Students say their guesses
about the further development of events and record
them in the table. In the table, they also note what they
based their probabilities on. After reading a new pas-
sage, they go back to their previous assumptions and
clarify to what extent it resonates with the events that hap-
pened. This rule continues until the end (E. Bailey, 2015).

Each reader has certain expectations at the moment
of first acquaintance with the material to be read, and in
the process of reading, these expectations are either
confirmed, denied, or similar. At the same time, the
reader has to take a critical look at the writing, re-
analyze the writer’s thoughts and draw independent
conclusions, which leads to the development of his
reading habits.

In groups where a foreign language is taught,
“home reading” lessons are held to develop students’
reading habits. “Home reading” classes have an excep-
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tional importance not only in developing reading habits,
but also in language learning (Developing Reading
Skills, 1994, 63).

If during reading, students have to find answers to
the questions asked by the teacher about the material, in
“home reading” lessons, the student who “assigns” the
reading has to answer the questions asked by the
audience. However, sometimes the teacher can change
the form of the question-and-answer process in order to
clarify how the students understood the material they
listened to, that is, the student narrating the work asks
questions about certain parts of the work and
determines whether the students understand those parts.
This also helps to form students to be more responsible
during the lesson, and after all this, the teacher can fully
discuss the read material. At this time, it becomes clear
at what level the student who reads the work has
understood the material.

As a result, it can be concluded that both “home
reading” and “reading” classes have the same goal, that
is, to develop reading habits that have a direct role in
students’ language acquisition. It is very important to
use the above linguistic didactic tasks in reading
lessons. In this process, the vocabulary of students
increases, they not only learn the content of the text, but
also remember the structure of word combinations and
expressions, enrich their memory and develop the habit
of making correct sentences. Students’ reading speed
increases, reading habits are developed and streng-
thened. Reading lessons arouse students' interest in
reading and increase their desire to learn this language.

Every reader has certain expectations at the moment
of the first acquaintance with the literary material to be
read, and in the process of reading these expectations
are either confirmed, denied, or similar. At the same
time, the reader has to take a critical look at the writing,
re-analyze the writer’s thoughts and draw independent
conclusions, which leads to the development of his
reading habits. In groups where a foreign language is
taught, “home reading” lessons are held to develop
students’ reading habits. “Home reading” classes have
an exceptional importance not only in developing
reading habits, but also in language learning (De-
veloping Reading Skills, 1994, 63).

If during reading, students have to find answers to
the questions asked by the teacher about the material, in
“home reading” lessons, the student who “assigns” the
reading has to answer the questions asked by the
audience. However, sometimes the teacher can change
the form of the question-and-answer process in order to
clarify how the students understood the material they
listened to, that is, the student narrating the work asks
questions about certain parts of the work and deter-
mines whether the students understand those parts. This
also helps to form students to be more responsible
during the lesson, and after all this, the teacher can fully
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XAPAKTEPUCTHKA MOTHBALIHHOI'O KOMIIOHEHTY ®OPMYBAHHSA
MPOGECIHHOIO IMII)KY MAMBY THBOI'O BUXOBATEJIS 3AKJIAY JOIIKIJIBHOI OCBITU
3ACOBAMH TEATPAJILHOI IEJATOT'TKHA

discuss the read material. (M. Short, 1989, 33). At this
time, it becomes clear at what level the student who
reads the work has understood the material.
Conclusion. As a result, it can be concluded that
the purpose of both “home reading” and “reading”
lessons is the same, that is, to develop reading habits
that have a direct role in students’ language acquisition.
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It is very important to use the above linguistic didactic
tasks in reading lessons. In this process, the vocabulary
of students’ increases, they not only learn the content of
the text, but also remember the structure of word com-
binations and expressions, enrich their memory and
develop the habit of making correct sentences. Stu-
dents’ reading speed increases, reading habits are
developed and strengthened. Reading lessons arouse
students’ interest in reading and increase their desire to
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Angpes Uoko0, 3006y6au mpemvo2o (0C8imHb0-HAYK06020) PIGHA uwoi ocgimu
cneyianonocmi 015 “IIpogpecitina oceima (3a cneyianizayismu)”
Mpyxauiscoroeo depoicagrnozo yHisepcumenty

XAPAKTEPUCTHKA MOTHBAHIﬁHOFO KOMIIOHEHTY ®OPMYBAHHA
MPOPECIHHOI' O IMIJI’KY MAUBYTHBOI'O BUXOBATEJIA 3AKJAY JOIMKILJIBHOT
OCBITH 3ACOBAMHY TEATPAJIBHOI IIEJATOT'TKA

YV cmammi axyenmosano ysazy ma eazomocmi gopmysanns npogeciiinoco imiodxcy maubymuix euxoseamenis, wo €
CKNAOHUM T DaAeamoacnekmnum npoyecom, sikuil natiegpekmusHiute 30iticniosamu 3acobamu meampanvhoi nedazozixu. Ha
OCHO8I aHANI3Y HAYKOBUX Odcepen NpeoCmasieHo GIACHe PO3YMIHHA Momusayii (epuiunu npogecionanizmy, wjo
Xapakmepusyemvcs  OCHOGHUMU — YUHHUKAMU ~ OOCASHEHHA. CAMOPO36UMOK, CAMOBOOCKOHANEHHS, —CaAMOOc8ima ma
CAMOKOHMPOb) | MOMUBAYILHO2O0 KOMNOHEHma opmysantss npogeciinozo imiodcy maubymuix euxoeamenie 340
3acobamu meampanvHoi nedazo2iKu.

Knrouosi cnosa: maiibymnuiii suxosamens 3akiady OOUKLIGHOL OCGIMU, MOMUBU; MOMUBAYISA;, MOMUBAYITHUL KOMNOHEHM,
npoeciiinutl iMioxc; Gopmysants npogeciiinozo IMIOHCY;, MeampaibHa nedazozika.
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CHARACTERISTICS OF THE MOTIVATIONAL COMPONENT OF THE FORMATION OF
THE PROFESSIONAL IMAGE OF THE FUTURE EDUCATOR OF PRESCHOOL
EDUCATIONAL INSTITUTION BY MEANS OF THEATRICAL PEDAGOGY

Nowadays, the skills of professional flexibility, ability to adapt to social changes, readiness to successfully solve
professional problems in preschool educational institutions, etc. have become especially important for a specialist in
preschool educational institutions. The complication of the requirements for the education and upbringing of the youngest
citizens by the modernized preschool education adds importance to the study of the potential of the image — one of the
professionally important qualities of a modern educator. The article has been focused on the importance of forming the
professional image of future educators, which is a complex and multifaceted process that is most effectively carried out by
means of theatrical pedagogy. On the basis of the analysis of scientific sources, the author has presented his own
understanding of motivation as the pinnacle of professionalism, characterized by the main factors of achievement: self-
development, self-improvement, self-education and self-control; a special human condition characterized by maximum
mobilization, realization of all professional abilities, capabilities and reserves in personal manifestations. The motivational
component of forming the professional image of a future educator of a preschool educational institution based on the usage
of theatrical pedagogy is understood by the author as a set of personal (intentions, inclinations, style, manners of behavior,
desire for self-development, self-presentation, self-education), cognitive (discovering new things, mastering new ways of
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