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CLIL METHODOLOGY IN THE CONTEXT OF AN INTEGRATED APPROACH TO FOREIGN
LANGUAGE LEARNING

This article examines the CLIL (Content and Language Integrated Learning) methodology as a modern approach to
integrated education, combining subject content learning with the acquisition of a foreign language. Special emphasis is placed
on its relevance in the context of multilingual education and globalization.

Theoretical foundations of CLIL are substantiated, particularly the “4C’s” concept (Content, Communication, Cognition,
Culture), which outlines the key directions for implementing the methodology. The connection between CLIL and cognitive and
linguistic learning theories is explored.

The principles of integrating language and subject content learning are discussed, emphasizing the importance of
interdisciplinary connections and using the language as a tool for acquiring new knowledge.

Key advantages of the methodology, including increased student motivation, critical thinking development, and practical
language use, are analyzed. Simultaneously, challenges such as teacher preparation, material adaptation, and assessment are
highlighted.

Recommendations for effective CLIL lesson planning are provided, focusing on preparation stages (activating prior
knowledge, developing language structures), content and vocabulary selection, and student progress evaluation methods.

Examples of CLIL implementation in various educational systems, particularly in European countries and Ukraine, are
presented. Specific cases of applying the methodology in teaching mathematics, natural sciences, and history are described.

The importance of CLIL for developing four language skills — speaking, reading, writing, and listening — is underscored.
The role of the methodology in fostering intercultural competence is also considered.

The article concludes by emphasizing the significance of CLIL as an effective means of integrated education. It highlights its
potential for developing linguistic and subject competencies and the need for further research and methodological improvement.
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METO/IUKA CLIL B KOHTEKCTI IHTETPOBAHOTI'O ITIJIXOIY Y BUBYUEHHI IHO3EMHOI
MOBH

YV cmammi poszensoaemvcs memoouxa CLIL (Content and Language Integrated Learning) sk cyuachuii nioxio 0o
iHMe2poBaNH020 HABYAHHSA, WO NOECOHYE BUBHEHHS NPEOMEMHO20 3Micny 3 onamysamnam inosemnoi mosu. Ocobrugy yeazy
NpuoineHo it akmyarbHOCmi @ KOHMEKCMI PO3BUMKY 6a2amoMo8HOi oceimu ma 2nobanizayii.

Obrpynmosano meopemuuni ocnogu CLIL, so0xpema xonyenyia “4C’s” (Content, Communication, Cognition, Culture), saxa
BUBHAYAE KAI04O0BI Hanpsamu peanizayii memoouxu. Pozenanymo 36 ‘azox CLIL i3 koeHimusHumu ma aiH2gicmutHumMuy meopismu
HABYANHA.

Poskpumo npunyunu inmespayii nasuansa moeu ma npeomemnoz2o smicmy. Hazonoweno na neobxionocmi gpopmyeanns
MIDICOUCYUNTIHAPHUX 36 A3KIG MA BUKOPUCHIAHHS MOBU K 3ACO0Y 3AC60EHHS HOBUX 3HAHD.

Tlpoananizoeano ocHosHi nepesazu MemoOUKU, GKIUOYAIOUU NIOBUWEHHS MOMUBAYll VYHIB, PO3GUMOK KPUMUUHOLO
MUCTIEHHA, a4 MAKOJIC NPAKMUYHe SUKOpUCMants Mosu. Boonouac oxkpecieno Kniowosi euKIuKU: HeoOXIOHICHb Ni020moGKu
6UUMENIB, A0ANMayii HABUAILHUX MAMepIaie ma OYiHIBAHHS.

Haoano pexomenoayii ons egpexmuenoeo nianyeanns ypokie 3a memoouroio CLIL, 30kpema axyenmosano Ha emanax
ni02omosKu (aKmueizayis 3Hanb, PO3CUNOK MOGHUX CIPYKIYP), 6UOOPI 3MiCnTy Ma NeKCUKY, a MAaKodiC Memooax OYiHIo8aHHs
npozpecy yuHie.

Hagoosamucs npuxnaou enposadoicenns CLIL y pisnux ocgimuix cucmemax, 30Kkpema 8 €gponeiicokux Kpainax i Yxpaini.
Onucano KonKpemHi Kelicu GUKOPUCANHS MEMOOUKU ) 6UKIAOAHHI MAMEMAMUKY, NPUPOOHUYUX HAYK Ma iCMOpii.

Iioxkpecneno suauenns CLIL Ons po3sumky 4OMUpbox MOGHUX KOMREMEHYill: 2060pIHHA, HUMAHHA, NucbMa ma
ayoirosants. Posensanymo ponb memoouku y popmyearHi MidiCKyIbmypHOT KOMnemeHyii.

Cmamms niocymogye eadicaugicmo memoouxu CLIL sik egpexmugrozo 3acoby inmezposanoeo nagyanns. Hazonoweno na iv
nomenyiani O po36UMKY JiHEICMUYHUX | NPEOMEMHUX KOMReMeHYill, a MaKodic Ha HeoOXIOHOCHI NOOATLUUX OOCTIONCEHb |
600CKOHANECHHS MEMOOON02IUHOT Oa3U.

Knrouosi cnoea: Content and Language Integrated Learning; CLIL, inmesposane Ha8UAHHA, 8UKTIAOAHHS THOZEMHUX MOB;
MIICOUCYUNTTHAPHUL NIOXIO, MOBHA KOMNEMEHYIs; MIJICKYIbNYPHA KOMREMeHYisl; IHHOBAYIHI MemOOUKU.
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roblem statement. In the modern educa-
Ptional environment, there is a pressing need
to identify methodologies that simultaneous-
ly foster students’ linguistic competence and facilitate
the acquisition of subject-specific content. Traditional
approaches to foreign language learning are often fo-
cused on the isolated mastery of linguistic structures,
which may reduce students’ motivation and limit their
ability to apply acquired knowledge in real-life con-
texts. At the same time, integrating subject and lan-
guage learning requires new pedagogical strategies ca-
pable of adapting to diverse educational contexts and
cultural settings.

The Content and Language Integrated Learning
(CLIL) methodology offers an innovative solution to
this challenge by combining subject instruction with
foreign language learning. This approach is based on
the “4C’s” concept — Content, Communication, Cogni-
tion, and Culture — ensuring a balanced development of
subject knowledge, linguistic competence, cognitive
skills, and intercultural awareness. Such a multidimen-
sional approach aligns with the demands of modern
society, which is increasingly oriented toward multilin-
gualism, globalization, and interdisciplinary interaction.

However, the practical implementation of CLIL
presents a range of challenges. These include insuf-
ficient teacher training, a lack of adapted instructional
materials, difficulties in integrating language and su-
bject learning within traditional school curricula, and
complexities in assessing student performance within
this framework. These challenges highlight the need for
the development of methodological recommendations
that would support the effective application of CLIL
across different educational environments.

The relevance of this topic is further reinforced by
global trends toward expanding multilingual education
and integrating national educational systems into the
European and international academic space. Examining
the experience of CLIL implementation in various
countries and analyzing its effectiveness allows for the
formulation of concrete recommendations for Ukrai-
nian educational institutions.

Thus, the key objectives of this study are to provide
a theoretical justification for the CLIL methodology,
analyze its benefits and challenges, and develop me-
thodological guidelines that would facilitate the integ-
ration of this approach into educational processes.

Analysis of recent research and publications.
The Content and Language Integrated Learning (CLIL)
methodology has been attracting increasing attention
from researchers and practitioners due to its innovative
nature and versatility. Both domestic and international
literature reflect various aspects of its implementation.

E. Barbina (“Integrated Foreign Language Learning
in Secondary School”, 2019) [1] emphasizes the impor-
tance of integrating language and subject learning in
secondary education, highlighting the role of interdis-

Momnons 1 puaok Ne 4 (236), 2025

ciplinary approaches. Similar ideas are developed by
O. Vasylenko (“CLIL Methodology in Modern Ukrai-
nian Education”, 2021) [2], who explores the adapta-
tion of the methodology within the framework of
Ukrainian educational reforms.

In her work “CLIL as an Innovative Foreign Lan-
guage Teaching Methodology” (2020) [3], I. Honcharo-
va provides an in-depth analysis of the key principles of
CLIL, particularly the “4C’s” concept (Content, Com-
munication, Cognition, and Culture). Meanwhile, O. De-
revianko (“An Interdisciplinary Approach to Learning
English”, 2018) [4] underscores the importance of cog-
nitive development in the integrated learning process.

L.Ivanova (“Content and Language Integration:
Methodological Foundations of CLIL”, 2022) [5] offers
detailed recommendations for designing instructional
materials, emphasizing the role of visualization and
multimedia resources, supporting the research of
N. Lytvynenko (“Using Multimedia Resources in the
CLIL Methodology”, 2019) [6].

Among the advantages of the methodology, M. Kar-
penko (“Pedagogical Aspects of Applying CLIL in
Education”, 2019) [7] highlights the development of
critical thinking and linguistic competence in students.
This is complemented by I. Nakonechna (“CLIL and
the Development of Critical Thinking in Schoolchild-
ren”, 2022) [8], who stresses the importance of teaching
analysis and synthesis of information.

International studies, particularly the works of F. Mei-
histo and D. Marsh (“Uncovering CLIL”, 2008) [9],
explore both theoretical and practical aspects of the me-
thodology, while J. Clegg (“CLIL in Context”, 2011)
[10] provides practical recommendations for educators.

Thus, modern research demonstrates the high po-
tential of the CLIL methodology in enhancing both
linguistic and subject-specific competencies in students.
However, certain challenges — such as teacher training
and material adaptation — require further investigation.

The aim of the article is to explore the CLIL (Con-
tent and Language Integrated Learning) methodology
as an innovative approach to integrated learning, which
combines the study of subject-specific content and a
foreign language.

Presentation of the main material. In the modern
educational environment, Content and Language Integ-
rated Learning (CLIL) is gaining increasing popularity,
as it meets the needs of a globalized world and pro-
motes multilingualism and intercultural competence.
Today, education must not only transmit knowledge but
also develop the ability to communicate effectively in
various contexts and situations. The CLIL methodology
enables the simultaneous study of a subject and a fo-
reign language, creating natural conditions for the deve-
lopment of students’ language skills. At the same time,
students use a foreign language as a tool for acquiring
new knowledge, which stimulates their interest in
learning.
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One of the key reasons for the relevance of the CLIL
method is its ability to meet labor market demands,
which increasingly require professionals to have a high
level of foreign language proficiency. Integrated learning
prepares students for real professional situations, where
both subject knowledge and foreign language commu-
nication skills are essential. In the context of international
cooperation, intercultural interaction, and the growing
importance of English as a global language of commu-
nication, CLIL serves as a powerful tool in training the
next generation of specialists.

Moreover, the CLIL methodology enhances stu-
dents’ cognitive abilities, as the integration of subject
learning and language requires active thinking and infor-
mation synthesis. This approach helps students to better
assimilate both linguistic and subject-specific content,
while also fostering critical thinking, analytical skills, and
the ability to evaluate information. As a result, students
become more independent in the learning process, cont-
ributing to their comprehensive personal development.

In today’s globalized world with increasing inter-
cultural interactions, the requirements for foreign langua-
ge education are undergoing significant transformations.
In this context, CLIL introduces a new approach to lan-
guage learning, integrating subject knowledge with lan-
guage acquisition, thereby fostering deeper and more
meaningful knowledge assimilation.

One of the key objectives of this article is to examine
the main advantages of the CLIL methodology, particu-
larly its ability to enhance students’ language proficiency
through the use of authentic, subject-specific materials.
Additionally, CLIL fosters the development of cognitive
skills, critical thinking, and intercultural competence,
which are essential for successful learning and profes-
sional engagement in a globalized world.

The article also highlights CLIL’s connections with
other integrated approaches, such as blended learning,
project-based learning, active learning methods, and
interdisciplinary competence development. Thus, the aim
of the study is not only to outline the impact of CLIL on
foreign language learning but also to explore possibilities
for its integration with other contemporary methodolo-
gies. This enables the unveiling of a comprehensive
approach to education, promoting holistic student deve-
lopment, language and cognitive skills acquisition, and
preparation for active participation in a multilingual and
multicultural society.

The main objectives of this article include:

— Investigating the specifics of the CLIL methodo-
logy, identifying its advantages and challenges, and
developing practical recommendations for its effective
implementation in education.

— Analyzing the essence and theoretical foundations
of CLIL, including key aspects such as integrating su-
bject content with language acquisition, creating an
authentic language environment, and fostering students’
cognitive development. Special attention is given to the
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core principles of CLIL, which emphasize the intercon-
nection between linguistic, cognitive, and socio-cultural
components of learning.

— Identifying the advantages of CLIL, particularly
how it enhances students’ language competence through
the use of subject-oriented materials, while also fostering
critical thinking, cognitive development, and intercultural
competence. Additionally, the study highlights student
motivation, which significantly increases when foreign
language learning is applied in practical, meaningful lear-
ning situations.

—Exploring the challenges of implementing CLIL,
including potential difficulties faced by both students and
teachers. These challenges include language barriers,
insufficient teacher training, and the complexity of adap-
ting teaching materials. The study examines how these
factors may impact learning effectiveness and explores
potential solutions to address these challenges.

—Developing practical recommendations for the
effective integration of CLIL into educational settings.
Additionally, the article examines the potential for
combining CLIL with other teaching methodologies,
aiming to create a comprehensive educational environ-
ment that fosters holistic student development.

Thus, the objectives of this study are aimed at a tho-
rough examination of the CLIL methodology, identi-
fying its strengths and limitations, and formulating re-
commendations for its practical application in modern
education.

1.Theoretical foundations of the CLIL
methodology

The CLIL (Content and Language Integrated Lear-
ning) methodology, which translates as Content and Lan-
guage Integrated Learning, is one of the leading approa-
ches to foreign language teaching that combines the stu-
dy of subject content and language skills. This metho-
dology emerged based on several key ideas developed in
response to the changing demands of modern society for
the preparation of multilingual specialists. CLIL became
an innovative approach to education, combining langua-
ge and subject education, thus promoting multilingua-
lism and intercultural competence.

The ideas underlying CLIL originated in the 1960s,
when a wave of social and economic changes took place
in Europe and beyond. In particular, the growth of integ-
ration processes in Europe and the increasing importance
of international cooperation contributed to the rising
demand for multilingual education. In the 1970s and
1980s, new teaching methods emerged that combined
subject disciplines and foreign languages. Examples of
such approaches included French-English programs in
Canada, bilingual schools in Spain and the Netherlands,
and bilingual courses in some Scandinavian countries
[11,2-3].

However, the CLIL methodology, as such, was first
officially formulated and developed in the 1990s. Its
emergence is linked to the initiatives of the Council of
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Europe, which aimed to promote multilingual education
and develop the intercultural competence of citizens. In
1994, David Marsh and colleagues proposed the CLIL
concept, justifying the need for simultaneous learning of
subject content and the language used as the medium of
instruction. This was a revolutionary approach that allo-
wed for the creation of conditions for the natural use of
language in the learning process, closely aligned with
real-life situations [11, 3-4].

The core idea of CLIL is that language is seen not
only as a subject of learning but also as a means of
learning other subjects. This means that in the learning
process, students are given the opportunity to acquire
both subject knowledge (such as mathematics, biology,
history) and language skills (vocabulary, grammar, spea-
king). According to the CLIL concept, a foreign langua-
ge is used not only for language learning but also for the
study of other disciplines, which contributes to its prac-
tical use and better mastery.

One of the key principles of CLIL is the integration
of four key components: content, communication, cogni-
tion, and culture. These components, known as the 4Cs
(Content, Communication, Cognition, Culture), define
the main directions for implementing the methodology:

Content: The main emphasis is on the study of su-
bject matter that is relevant and useful for students. This
may include various disciplines, such as natural sciences,
social sciences, arts, history, and others.

Communication: Language is used as a tool for tea-
ching subject content. Students have the opportunity to
develop their language skills through active communi-
cation, pair work, group activities, and other interactive
forms of learning.

Cognition: CLIL aims to develop critical thinking,
analytical skills, and the ability to engage in logical rea-
soning. Students perform tasks that require analysis,
comparison, synthesis, and evaluation of information.

Culture: CLIL takes into account the intercultural
aspect of learning, allowing students to better understand
other cultures and develop intercultural competence. This
is especially important in the context of the modern glo-
balized world [12, 9-12].

After its official formulation in the 1990s, the
methodology gained wide recognition in many European
countries and worldwide. The European Union actively
supported this approach through various educational
programs, such as Erasmus+, facilitating the exchange of
experiences between countries and the creation of inno-
vative teaching materials. Many countries developed na-
tional strategies for implementing CLIL, which contri-
buted to the development of multilingual education and
the improvement of foreign language proficiency among
students [11, 5].

Over time, CLIL began to integrate with other me-
thodologies, such as project-based learning, problem-
based learning, and interactive learning methods. This
allowed for the creation of comprehensive programs that
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cover various aspects of learning and meet modern edu-
cational requirements.

The CLIL methodology has become an essential part
of modern education due to its ability to provide students
with the opportunity to practically apply language in
real-life situations and develop critical thinking, cogniti-
ve, and communication skills. Today, CLIL continues to
evolve, adapting to changes in society and educational
requirements, particularly in the context of globalization
and technological progress.

Thus, the CLIL methodology has a long history and
is based on strong theoretical foundations. It emerged as
a response to the challenges of globalization and the need
for multilingual and interculturally competent specialists.
The core ideas of CLIL lie in the integration of subject
content with language learning, promoting effective lan-
guage acquisition and the development of critical thin-
king. Thanks to its flexibility and practical orientation,
CLIL remains one of the leading approaches to foreign
language teaching in the modern world.

2.The Integrated Approach to Foreign
Language Learning

CLIL (Content and Language Integrated Learning)
is an integrated approach to content and language lear-
ning, which involves the simultaneous study of subject
material and a foreign language. This approach aims to
ensure that students acquire not only language skills but
also subject-specific knowledge, using the language as
a tool for acquiring new information. In CLIL methodo-
logy, language is not treated as an isolated object of stu-
dy; rather, it is integrated into the learning process, faci-
litating its natural acquisition and effective use [9, 10].

The term CLIL was first introduced in 1994 by
David Marsh and his colleagues. According to their
definition, CLIL is an “approach to teaching in which
subject content and language are learned simultaneous-
ly” [11, 1-2]. This means that subject material is pre-
sented in a foreign or non-native language, providing
students with the opportunity to simultaneously impro-
ve both their language and subject-specific competen-
ces. The primary goal of CLIL is to create conditions
for the natural use of language in the learning process.

The CLIL methodology is characterized by several
key features that distinguish it from traditional approa-
ches to language learning. The main characteristics of
CLIL are:

Integration of content and language: The key
distinction of CLIL from traditional language teaching
is that language is used as a tool for teaching other
subjects. For instance, students may study biology,
history, or mathematics using a foreign language as a
medium for acquiring new knowledge. This allows
students to actively use the language, significantly
enhancing motivation to learn it and promoting more
effective language acquisition.

Comprehensiveness of the approach: CLIL combines
both linguistic and cognitive skills. The methodology is
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based on the “4C’s” principles, which include Content,
Communication, Cognition, and Culture. These four com-
ponents are interrelated and form a cohesive structure
that ensures effective learning. Content provides subject
knowledge, communication fosters language skills, cog-
nition develops critical thinking, and culture builds inter-
cultural competence [12, 41-42].

Contextualized learning: A key feature of CLIL is the
contextualization of language, meaning it is used in real-
life situations or realistic educational scenarios. This
allows students to see the practical application of the
language and better understand how it is used in various
fields of knowledge.

Development of cognitive skills: In addition to
enhancing language competencies, CLIL promotes the
development of cognitive abilities such as analytical
thinking, problem-solving, creativity, and the ability to
compare, analyze, and synthesize information. This is
achieved through tasks that require reflection, justifica-
tion, and argumentation.

Motivation of students: CLIL significantly increases
students’ motivation to learn a language. Since they use
the foreign language not only to study grammar rules or
vocabulary but also to acquire new knowledge in various
fields, this creates a strong motivation to improve langua-
ge skills. Students see the practical value of the language
and gain the opportunity to use it for achieving specific
goals.

In practice, the CLIL methodology can take various
forms and approaches. There are different CLIL models
that can be adapted to the needs of a particular school,
class, or even individual students. For example, in some
cases, CLIL can be implemented through full subject
teaching in a foreign language (so-called “full CLIL”),
while in other cases, part of the curriculum may be
delivered in a foreign language (partial CLIL).

Key forms of CLIL implementation include several
elements:

Bilingual programs: Teaching subjects in two lan-
guages — native and foreign. This model is often used in
bilingual schools or in International Baccalaureate prog-
rams.

Project work: Projects that students complete in a
foreign language allow them to develop both subject and
language skills. Project work in the CLIL context promo-
tes the development of critical thinking, research skills,
and teamwork abilities.

Modular approach: CLIL can be implemented
through specially designed modules that incorporate both
subject material and language components. These can be
short-term programs or courses aimed at studying spe-
cific topics.

Interactive teaching methods: CLIL often employs
interactive methods such as group work, role-playing,
debates, and discussions, which allow students to active-
ly engage in the learning process and use the language in
real-life situations.
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Despite its significant advantages, the CLIL metho-
dology also presents some challenges related to its imple-
mentation. One of the main challenges is the need for a
high level of language proficiency from both teachers
and students. Teachers must possess both in-depth su-
bject knowledge and high language competencies for
successful foreign language teaching.

Furthermore, there is a need to develop specialized
teaching materials that meet the requirements of the
CLIL methodology. These materials must be adapted to
the students’ language proficiency level while still pro-
viding sufficiently complex subject content.

Thus, CLIL is a methodology that allows for the
combination of foreign language learning with subject
matter instruction. It has clearly defined characteristics
such as the integration of language and content, contex-
tualized learning, the development of cognitive skills,
and increased student motivation. Successful implemen-
tation of the methodology requires well-prepared tea-
chers and specialized learning materials, but it opens up
significant opportunities for the formation of multilingual
and interculturally competent professionals.

The methodology is based on several key principles
that make it effective and efficient for simultaneous lan-
guage and subject learning. These principles include cer-
tain aspects.

Integration of Content and Language. The primary
principle involves the combination of subject content and
language learning. This means that the focus is placed on
using language as a tool to study the subject, rather than
merely learning the language itself. Students have the
opportunity to acquire subject knowledge while simulta-
neously improving their language skills [13, 15].

The “4C’s” Principle. One of the most important
principles of the CLIL methodology is the concept of the
“4C’s”, proposed by David Marsh [12, 41]. It encompas-
ses four main components: Content, Communication,
Cognition, and Culture. Content covers subject know-
ledge, Communication focuses on the development of
language skills, Cognition includes the development of
cognitive abilities, and Culture promotes the formation of
intercultural competence. The interaction of these com-
ponents ensures a holistic approach to learning.

Contextualized Learning. An essential principle is the
contextualization of the learning process, i.e., using real-
life situations or learning scenarios that are meaningful to
students [12, 53]. This helps students better understand
how language is used in practice, making its acquisition
more natural and effective.

Development of Cognitive Skills. CLIL fosters the
development of cognitive abilities such as critical thin-
king, analysis, synthesis, problem-solving, and creativity
[9, 72]. This is achieved through tasks that require reflec-
tion, reasoning, and argumentation.

Intercultural Interaction. The importance of develo-
ping intercultural competence, helping students under-
stand the cultural aspects of the language community
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[13, 56]. This facilitates a broader understanding of the
cultural context and encourages tolerance towards cul-
tural differences.

The CLIL methodology significantly differs from
traditional foreign language teaching approaches, where
the main objective is solely the study of language struc-
tures and vocabulary. There are several key differences:

Learning Objectives. In the traditional approach, the
primary task is to study language rules, grammar, and
expand vocabulary. In CLIL, the aim is not just to teach
the language, but also to develop subject knowledge,
using language as a tool. This enables students to acquire
a foreign language naturally while studying other dis-
ciplines.

Teaching Methods. Traditional methods focus on
language exercises, grammar rules, reading texts, and
vocabulary repetition. In contrast, CLIL emphasizes
interactive methods such as group work, projects, dis-
cussions, and role-playing, which enable students to
actively use language in practical situations.

Teacher’s Role. In the traditional approach, the tea-
cher acts as a transmitter of knowledge, whereas in
CLIL, the teacher serves as a facilitator, mentor, and
organizer of the learning process. The teacher fosters an
environment where students can independently explore
and study subject material, using a foreign language.

Assessment of Knowledge. In traditional approaches,
students’ language knowledge and skills are primarily
assessed. In CLIL, it is important to evaluate both subject
competencies and language proficiency. This means that
a student’s success is not only assessed based on lan-
guage proficiency but also their ability to use it to solve
subject-related tasks.

One of the core principles of CLIL is the interaction
of content and language. This approach ensures that
students acquire new knowledge and concepts by using a
foreign language as a medium for communication and
learning. Key aspects of this interaction include:

While learning through CLIL, it is important to pro-
vide adequate language support for students. This may
include explaining new terms, using visual cues, creating
vocabulary flashcards, and other tools that help students
better understand the subject material.

Students are not just passively learning the language;
they actively use it in the learning process. This means
they should participate in discussions, answer questions,
complete tasks, and interact with one another using the
foreign language. This creates conditions for the natural
assimilation of language structures [9, 168].

It is crucial to create tasks that focus both on
acquiring subject knowledge and developing language
skills. For instance, students may work on projects where
they must research and analyze information, and then
present their findings in the target language.

Language should be used as a means to achieve
subject-specific goals. For example, while studying natu-
ral sciences, students can investigate scientific pheno-
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mena using specific terminology and expressions in the
foreign language.

The interaction of content and language can pose
certain challenges for teachers and students. One major
challenge is ensuring adequate language support for stu-
dents who may not possess a high level of proficiency in
the foreign language. Teachers need to adapt materials,
considering the linguistic needs of the students, and pro-
vide additional explanations and hints.

Another important challenge is the preparation of tea-
chers for instruction. Teachers must possess both subject
knowledge and language competence to successfully
implement this approach.

The CLIL methodology has clearly defined princip-
les that effectively combine content and language lear-
ning. The differences in this methodology manifest in
learning objectives, methods, and the role of the teacher.

Integration is a key concept in modern education,
which involves combining different disciplines, methods,
and approaches to create a more comprehensive and
multifaceted learning process. It allows students to see
the interconnections between various subjects and apply
the knowledge they acquire in real-life contexts. This be-
comes especially relevant in the context of foreign lan-
guage education, where integration enables the simulta-
neous development of language skills and subject know-
ledge. In this section, we will discuss the concept of an
integrated approach in education, its significance, and its
application in foreign language teaching.

The integrated approach in education involves com-
bining various elements, such as knowledge, methods,
skills, and values, into a unified learning process. This
approach aims to overcome the barriers between discip-
lines and create conditions for a deeper and more holistic
understanding of the material.

The main characteristics of the integrated approach
include mandatory elements.

Interdisciplinarity. The integrated approach combines
knowledge from various disciplines, allowing students to
see the connections between them. For example, while
learning a foreign language, students can explore topics
from history, geography, biology, or art, using the lan-
guage as a means to acquire and transfer information.

Contextualization. One of the key goals of the integ-
rated approach is to create conditions for learning in real
contexts. This means that students can apply their acqui-
red knowledge in practice, solve real-world problems,
and develop the skills necessary for the future.

Complexity. The integrated approach encompasses
various aspects of the learning process, including cog-
nitive, social, emotional, and cultural development. It
promotes the development of the student as a holistic
individual and ensures a deeper understanding of the ma-
terial [12, 33-36].

In the context of foreign language learning, the integ-
rated approach plays a special role, as it enables the com-
bination of language skill development with the acqui-
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sition of knowledge from various subjects. This contribu-
tes to more effective and natural learning, as language is
used not only as a goal but also as a tool for acquiring
new knowledge. The main aspects of integration in fo-
reign language education include:

One of the most widespread approaches in the con-
text of integrated foreign language learning is the CLIL
(Content and Language Integrated Learning) methodolo-
gy, which involves integrating language learning with su-
bject learning [14, 3]. Students learn a foreign language
while simultaneously acquiring knowledge from other
disciplines such as natural sciences, history, geography,
or art. This creates conditions for the natural develop-
ment of language skills.

The integrated approach to foreign language learning
also includes familiarization with the cultural aspects of
the language. Students explore the cultural traditions, his-
tory, literature, and art of the countries whose language
they are learning. This promotes the development of
intercultural competence and the formation of a tolerant
attitude towards cultural differences.

Within the framework of the integrated approach to
foreign language learning, emphasis is placed on the deve-
lopment of various types of language activities, such as lis-
tening, reading, speaking, and writing. These activities are
interconnected and integrated into complex tasks that pro-
mote the simultaneous development of all language skills.

The integrated approach has several advantages that
make it effective and efficient in foreign language lear-
ning. Through integration, students not only learn the
language but also develop cognitive, social, and cultural
skills. They learn to think critically, solve problems,
work in teams, and analyze information.

This approach creates more natural conditions for
using the language. Students see how they can apply a fo-
reign language to study other subjects and solve real-world
problems, which increases their motivation to learn.

Students have the opportunity to use the language in
real-life situations or learning scenarios. This allows
them to better understand how language is used in every-
day life and professional activities.

The integrated approach promotes the development
of intercultural competence, as students have the oppor-
tunity to explore the cultural characteristics of the langua-
ge community. They develop communication skills with
representatives of other cultures and learn to approach
cultural differences with tolerance.

Despite numerous advantages, the integrated approach
also presents certain challenges and issues faced by tea-
chers and students. The implementation of the integrated
approach requires a high level of competence from tea-
chers in both the subject and the language. Teachers
must be prepared to use new methods and approaches
that ensure the integration of content and language.

Ensuring sufficient language support for students,
especially if their level of language proficiency is still
insufficient, can be challenging. Students may need addi-

165

tional tools, such as vocabulary cards, visual aids, and
adapted materials.

Assessing knowledge can be a complex task, as it is
necessary to consider both subject-specific competencies
and language proficiency. It is important to develop
appropriate assessment methods that reflect the integ-
rated nature of the learning process.

The integrated approach to foreign language learning
is an effective and innovative method that combines the
development of language skills with the acquisition of
knowledge from various subjects. This approach creates
conditions for more natural learning, enhances student
motivation, fosters the development of intercultural com-
petence, and ensures holistic personal development. At
the same time, the implementation of the integrated
approach requires teacher preparation, language support,
and the development of appropriate assessment methods,
which ensures the effectiveness of this approach in mo-
dern education.

One of the main advantages of CLIL is its flexibility,
allowing it to be integrated with other methodologies,
such as the communicative method, project-based lear-
ning, and other innovative pedagogical strategies. This
creates conditions for an even more comprehensive and
effective learning process.

The communicative method is one of the most wide-
spread methods of foreign language teaching, with the
main goal being the development of speaking skills and
the ability to communicate effectively in the target lan-
guage. The main focus is on the functional use of the lan-
guage in real communicative situations.

The connection between CLIL and the communica-
tive method lies in the emphasis on communication as
the key component of learning. Tasks are often based on
real problems and situations, requiring students to acti-
vely use the language during discussions, analyses, or
solving learning tasks. For example, during lessons, stu-
dents may discuss scientific issues, write reports, or give
presentations on topics from history or geography. Thus,
the implementation of CLIL through the communicative
approach helps students absorb learning material, using
the language as a means of communication and informa-
tion exchange.

Project-based learning focuses on active student
engagement in solving specific problems or completing
project tasks. Students develop projects based on their
interests and aimed at achieving specific goals. Project-
based learning allows for combining theory with practice
and developing students' critical thinking, teamwork, and
problem-solving skills.

When combined with CLIL, project-based learning
becomes an even more powerful tool, as language is
used as a means to complete project tasks and explore
learning content. For example, students can create re-
search projects on topics such as ecology, science, or
technology, using a foreign language to gather informa-
tion, communicate, and present results. Project tasks
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encourage students to actively use the language, contri-
buting to the improvement of their language skills and
the acquisition of subject content.

Problem-based learning (PBL) focuses on developing
students’ critical thinking by solving complex and real-
world problems. The main goal of problem-based learning
is to develop the ability to find and analyze information,
as well as to solve problems independently [15, 212].

The CLIL methodology integrates well with PBL, as
both approaches place students in real problem-solving
situations and require the active use of a foreign language
to achieve learning goals. Students can work on various
tasks, such as analyzing environmental issues or resear-
ching social phenomena in other countries. Tasks can be
structured in such a way that students need to use the
language to collect and interpret information, as well as
to present their findings.

The project method is focused on completing long-
term project tasks that foster research, planning, and
organizational skills. The key idea behind the project me-
thod is that students work on implementing their own
initiatives, using various information sources and colla-
borating with each other. This allows students to
integrate language development with real research tasks.
For example, students can develop projects on art his-
tory, technology, or the cultural features of countries.
Completing projects involves writing reports, creating
presentations, and discussing results with classmates,
promoting the active use of language in various contexts.

The Task-Based Learning (TBL) method focuses on
engaging students in tasks that are meaningful and
realistic in terms of language use [15, 98]. Students are
given tasks that require them to use language to achieve
specific outcomes, such as creating a plan, discussing an
idea, or solving a problem.

Tasks can focus on completing specific assignments
related to content acquisition. For example, students can
create a plan to address pollution, write reports on his-
torical events, or conduct experiments in natural scien-
ces. This allows students to apply a foreign language to
real tasks, enhancing their language proficiency.

The CLIL methodology integrates effectively with
other modern approaches, such as the communicative
method, project-based learning, the project method,
problem-based learning, and task-based learning. The
interconnection between these methodologies creates
conditions for a more natural and effective learning
process, where language is used not only as a goal but
also as a tool for acquiring knowledge, solving problems,
and completing project tasks. This synthesis of approa-
ches fosters the development of critical thinking, creativi-
ty, communicative competence, and intercultural under-
standing, all of which are essential components of mo-
dern education.

3.Advantages and Challenges of Using CLIL

The methodology of Content and Language Integ-

rated Learning (CLIL) combines the study of subject
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content with the simultaneous development of language
skills. This approach offers numerous advantages in the
context of modern education. Key positive aspects inclu-
de the development of cognitive abilities, increased
student motivation for learning, the stimulation of cri-
tical thinking, and interdisciplinarity.

One of the significant advantages of this methodo-
logy is its positive impact on the development of stu-
dents’ cognitive abilities. As students learn a foreign lan-
guage while acquiring material from other subjects, it sti-
mulates intellectual activity and contributes to the expan-
sion of cognitive skills. During the learning process, stu-
dents are actively engaged in various activities, such as
discussion, analysis, and synthesis of information, which
stimulates brain function at different levels [12, 112].

Studies show that learning subject content through a
foreign language fosters higher-level thinking, such as
critical, analytical, and reflective thinking. It stimulates
creativity, as students must find ways to understand and
convey information in another language. This process
activates intellectual activity, as students work with va-
rious contexts and solve problems requiring the applica-
tion of higher-level thinking skills.

A key feature of this approach is its practical orien-
tation, which makes learning more meaningful for stu-
dents. It gives them the opportunity to study content that
has real-world applications while simultaneously impro-
ving language skills, thereby creating additional motiva-
tion for learning.

Students feel a real benefit as they see how language
becomes a tool for acquiring new knowledge and under-
standing the real world. This approach allows students to
perceive a foreign language not as an end in itself, but as
a means of achieving their educational goals. As a result,
this creates intrinsic motivation, which is much stronger
and more effective than extrinsic motivation.

Furthermore, the CLIL methodology often includes
various activities, such as group projects, research, and
presentations, making learning more dynamic and inter-
active. This helps maintain student interest, engage them
in active participation, and creates a positive learning
environment.

Thanks to the integrated approach, students must not
only understand the learning material but also analyze,
compare, draw conclusions, and ask questions. These
tasks stimulate students to think critically and form their
own opinions about the content of their studies.

Critical thinking is especially developed when stu-
dents work with problem situations, analyze information
from different sources, and search for solutions to
problems. The context plays an important role, encoura-
ging students to gain a deeper understanding of the
learning material. For instance, discussing social or envi-
ronmental issues can stimulate students to express their
opinions, argue their points, and critically assess infor-
mation, which is an essential part of developing critical
thinking.
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Additionally, students often work in groups, promo-
ting the development of teamwork and interaction skills.
They must jointly discuss tasks, draw conclusions, and
present results. This helps students critically evaluate dif-
ferent viewpoints and defend their positions with reaso-
ned arguments.

One of the most important advantages of CLIL is its
interdisciplinary nature. This approach allows combining
knowledge from different subjects, creating a more com-
prehensive and holistic approach to learning. Studying
content through language ensures the integration of va-
rious disciplines, promoting the development of students’
comprehensive understanding of the world and interdis-
ciplinary thinking,

Interdisciplinarity enables students to see connections
between different subjects, such as history and literature,
science and technology, geography and economics. This
approach allows them to understand learning material in
greater depth and see how knowledge from one subject
can be useful for studying another. It contributes to the
formation of a view of the world as a cohesive system
and helps students develop analytical and synthetic skills.
It also aids in preparing students for real-life situations,
where knowledge and skills from various fields interact
and complement one another. This creates a foundation
for developing problem-solving skills and addressing
tasks requiring a comprehensive approach.

The Content and Language Integrated Learning me-
thodology is an innovative approach to education that
combines the study of specific subject content with the
acquisition of a foreign language. However, like any new
methodology, it has its challenges and difficulties that
must be considered for successful implementation. The
main challenges include teacher preparation, issues rela-
ted to effective student assessment, and the general diffi-
culties of applying the methodology.

Successful implementation requires substantial pre-
paration from both teachers and students. The methodo-
logy’s implementation requires quality teaching mate-
rials, which may be inaccessible or not adequately adap-
ted to students’ language proficiency levels. Finding and
creating appropriate materials becomes a crucial aspect
for teachers, as resources must meet both the students’
knowledge levels and the content of the subject being
taught.

Moreover, successful implementation requires ensu-
ring integration between different subjects. For instance,
when studying history in English, students must possess
the language skills necessary to understand and analyze
the material, as well as be able to link the studied mate-
rial with other disciplines. This creates challenges for
coordinating work between teachers of different subjects
and developing interdisciplinary tasks.

One of the main difficulties is the variation in stu-
dents’ foreign language proficiency levels. In class-
rooms, there may be students with different language
levels, which complicates the selection of materials and
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tasks that match their abilities. Teachers must find a ba-
lance between content and language components, ensu-
ring the material is accessible to all students while still
posing a challenge for those with higher language profi-
ciency.

Teacher preparation is a key aspect of the successful
implementation of this approach. The main requirement
for teachers is not only a high level of foreign language
proficiency but also the ability to integrate the language
component into the teaching process of other subjects.
This requires a comprehensive approach to teacher trai-
ning, including the development of their language skills,
methodological knowledge, and ability to work within an
interdisciplinary context.

Inadequate preparation or lack of necessary know-
ledge among teachers can become a serious obstacle to
the effective use of the methodology. Teachers must
possess methodological approaches that allow them to
create tasks that integrate both the language and content
components, as well as assess students' progress in both
aspects. To achieve this, they need to receive appropriate
education or undergo training and professional develop-
ment courses.

Another challenge is the psychological readiness of
teachers to use the new methodology. Some teachers
may feel insecure about their language or methodologi-
cal skills, which can negatively affect the quality of
instruction. This underscores the importance of creating a
supportive environment and providing opportunities for
professional development for teachers.

Assessing students’ progress is another important
challenge in the implementation of the CLIL methodo-
logy. Traditional assessment methods often do not take
into account the dual nature of learning, where students
need to master both subject content and language skills.
New approaches to assessment need to be developed that
consider both aspects of learning.

One of the main challenges lies in determining how
successfully students have mastered the language com-
ponent and how well they have grasped the subject
content. Assessment must be flexible and include various
methods, such as formative assessment, self-assessment,
portfolios, and other techniques that allow for evaluating
students’ progress in all aspects of learning.

Another important aspect is accounting for the diffe-
rent levels of knowledge among students. Students with
a lower level of language proficiency may face difficul-
ties in completing tasks aimed at acquiring subject con-
tent. Therefore, when assessing, it is essential to consider
not only the final result but also the effort students put
into completing the tasks.

In general, despite the challenges, the methodology
has significant potential to enhance the learning process,
as it contributes to the development of both language and
cognitive skills while creating conditions for the integra-
tion of different disciplines. It is important to acknow-
ledge the challenges that arise with this methodology and
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ensure appropriate teacher preparation and support for
the successful implementation of this approach.
4.Methodological Recommendations for
Implementing CLIL

The Content and Language Integrated Learning
(CLIL) methodology focuses on the simultaneous study
of the content of a particular subject and a foreign
language. This approach entails the integration of both
language and content components, which requires
careful lesson planning to ensure effective learning.
When planning lessons, teachers must consider several
key aspects, such as lesson objectives, material selection,
teaching strategies, and assessment methods [14, 23].

One of the first steps in lesson planning is defining
the goals. Lessons have two main groups of objectives:
content-based and language-based. Content objectives
relate to learning a specific subject, such as mathematics,
history, geography, or biology, while language objectives
involve the development of lexical, grammatical, and
communicative skills.

When determining language objectives, teachers
must consider students’ language proficiency levels as
well as the language structures and skills necessary for
successfully mastering the lesson content. It is important
that the language objectives do not exceed the students’
language competence level, but still present a
developmental challenge.

The next step is selecting and adapting materials for
the lesson. It is important to choose materials that are
both interesting and creative for students in terms of both
content and language. The materials should be adapted in
such a way that students can understand and engage with
the content without spending excessive time on language
difficulties.

Teachers should anticipate which words, phrases,
and grammatical structures might pose difficulties for
students and prepare support tools in the form of
dictionaries, glossaries, key vocabulary cards, or expla-
nations of complex phrases. This will allow students to
focus on mastering the subject matter while simulta-
neously developing their language skills.

Typically, the structure of a CLIL lesson includes the
following stages:

Introduction — At this stage, the teacher should
engage students with the lesson’s topic, introduce the
lesson’s objectives, and outline the key questions. It is
also important to prepare students for new content and
vocabulary that they will encounter during the lesson.

Activation of Prior Knowledge — This stage involves
involving students in discussions on the topic to activate
their prior knowledge. It can include questions, pair
discussions, small group work, or brainstorming.

Presentation of New Content — The teacher presents
new material using visual aids, texts, videos, or other
resources. It is important that students have the
opportunity to work with different types of information
and formats.
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Practice — At this stage, students should apply new
content practically. This could involve tasks related to
specific assignments, pair or group discussions, or
project work. Here, it is important to create opportunities
for students not only to use new knowledge but also to
actively apply language skills.

Reflection and Discussion — At the end of the lesson,
it is important to provide students with the opportunity to
discuss their successes, difficulties, and acquired know-
ledge. This helps consolidate the material and raises
students’ awareness of the learning process [12, 104].

For successful implementation of this methodology,
it is essential to use active learning strategies that engage
students in the process of acquiring knowledge and foster
the development of critical thinking, creativity, and
communication skills. One such strategy is group work,
which allows students to discuss ideas, share thoughts,
and interact with other participants in the learning
process.

Another effective strategy is project-based learning,
which involves tasks related to a specific topic and
subsequent presentation of results. Projects foster the
development of interdisciplinary connections, enhance
students” motivation, and allow them to apply know-
ledge in practice.

It is also important to use strategies aimed at
developing critical thinking skills, such as analysis,
synthesis, comparison, discussion, and justification of
one’s point of view.

When planning lessons, teachers should also include
assessment methods that take into account both com-
ponents of learning — content and language. Assessment
methods may include:

Formative Assessment — The teacher assesses stu-
dents’ knowledge and skills during the learning process,
providing feedback for further development.

Self-assessment and Peer-assessment — Students
independently assess their progress or evaluate each
other, which fosters the development of critical thinking
and awareness of the learning process.

Portfolio — The creation of a portfolio in which stu-
dents accumulate their work and reflect on their learning
development.

When planning lessons, teachers should consider
different levels of language competence among students,
select interesting and challenging materials, and use
active learning strategies to engage students in the
process of acquiring knowledge. Successful imple-
mentation of the methodology depends on a systematic
approach to lesson planning, flexibility, innovation
among teachers, and the creation of a supportive learning
environment that fosters student development at all
levels.

Authentic materials are a key element. They allow
students to immerse themselves in the real-world context
of language use, which contributes to better mastering
both subject content and language skills. Authentic
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materials may include articles from scientific journals,
news reports, videos, documents, infographics, diagrams,
and much more.

Texts provide students with the opportunity to
encounter real-life situations and texts, fostering the
development of critical thinking and analytical skills.
They also help expand vocabulary, as students work with
language used in real life, not just in educational
materials.

Materials can be adapted according to students’
language proficiency levels. For instance, in biology or
chemistry lessons, simple articles from scientific journals
can be used, adjusting the language level while
maintaining the core content. Short news articles or
video reports allow students to stay updated on current
events and improve their understanding of the language
in real-life contexts. Documents, diagrams, and info-
graphics help students assimilate complex information in
a clear and structured format.

In the modern world, learning takes two forms:
offline and online, thanks to digital platforms and
educational tools such as Google Classroom, Moodle, or
Microsoft Teams, which enable the creation of
interactive lessons, development of tests, assessment of
knowledge, and provision of feedback to students. This
is especially important for the implementation of the
CLIL methodology, as it allows teachers to provide
students with access to various resources and organize
distance learning.

Contemporary mobile applications and online re-
sources offer different opportunities for integrated
learning. For example, language learning apps (such as
Duolingo, Memrise) can be used as supplementary tools
to improve language proficiency. Online courses and
educational videos available on platforms like Coursera,
Khan Academy, and TED Talks can also serve as
valuable material sources for lessons.

Interactive whiteboards enable teachers to create
interactive presentations, visualize information, and
actively engage students in the learning process. They
allow the use of various formats, such as images, videos,
audio, and interactive tasks, making learning more
engaging and diverse.

Multimedia resources, such as videos, audio, ani-
mations, and interactive simulations, play an important
role. They allow students to not only receive information
from different sources but also immerse themselves in
the subject and language context.

Using video and audio materials is an effective way
to present new content and develop students’ listening
skills. Videos help visualize complex concepts and
provide students with the opportunity to hear authentic
language in natural settings. Documentaries can be used
to study historical events, cultural aspects, or natural
sciences. Interviews and reports allow students to
develop listening comprehension skills and acquire
vocabulary in context.
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Interactive simulations and virtual reality are
becoming increasingly popular in the educational pro-
cess. They allow the creation of realistic models and
scenarios, helping students better grasp content and apply
knowledge in practice. For example, virtual labs can be
useful for biology, chemistry, or physics lessons, where
students can conduct experiments in a safe environment.
Interactive simulations also allow students to participate
in scenarios reflecting real-life situations, such as
historical events or social issues.

Successful implementation of the CLIL methodology
requires the creation of integrated lessons that include the
use of various multimedia resources. When designing
such lessons, it is crucial for teachers to consider
students’ needs, their language proficiency levels, and
the specific content being taught.

The process of developing a multimedia lesson using
the CLIL methodology may involve the following stages:

Selection of the Topic — The teacher selects a topic
that is relevant to the subject and can be integrated with
language objectives.

Selection of Multimedia Materials — Videos, audio,
presentations, or other resources that match the topic and
students’ proficiency levels are chosen.

Structuring the Lesson — The teacher creates a clear
lesson plan that incorporates the use of multimedia ma-
terials at various stages.

Tasks for Students — Development of interactive
tasks and exercises that help students apply new know-
ledge in practice [12, 106].

One of the teacher’s primary roles is to create a
conducive learning environment where students can feel
confident and actively engage in the process. It is
essential for the teacher to help students overcome the
language barrier by creating a positive atmosphere in
which they can freely express their thoughts, ask ques-
tions, and interact with each other.

The facilitator fosters students’ autonomy by mo-
tivating them to independently acquire knowledge and
skills. The teacher acts as a mentor, providing students
with tools and resources, while encouraging them to
explore materials, analyze, and draw conclusions.

The teacher must integrate subject content with
language objectives. This requires the development of a
clear lesson structure that includes various stages:
explanation, practice, discussion, and reflection, and the
coordination of the use of various resources, such as
authentic materials, multimedia, and technologies. The
teacher selects resources that most effectively help
students grasp both content and language. Specifically,
the teacher must consider students' language proficiency
levels and adapt the materials according to their needs.

In coordinating the learning process, the teacher
designs tasks that accommodate different levels of
student preparedness. This means that tasks should be
differentiated by difficulty, so every student has the
opportunity to actively participate and succeed. The
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teacher organizes projects that allow students to work on
real-world problems, applying their acquired knowledge
in practice. In doing so, the teacher ensures coordination
of the process, helping students define objectives, plan
tasks, and evaluate results.

One of the key tasks of the teacher is to generate
interest in the subject and the learning process. This can
be achieved by using engaging authentic materials,
involving students in interactive tasks, and creating con-
nections between the learning content and students’ real-
life experiences. The teacher should help students realize
how the knowledge gained can be applied in practice.

5.Examples of Successful Implementation of
CLIL in Teaching Practice

Numerous programs have been implemented in va-
rious countries, demonstrating positive outcomes from
the use of this teaching methodology in different educa-
tional contexts.

In Spain, CLIL has become a central element of the
educational system, particularly in the Basque and Ca-
talan regions. The bilingual education program allows
students to study subjects such as mathematics, natural
sciences, and social studies in Spanish and regional lan-
guages, such as Basque or Catalan, alongside English.

In the city of San Sebastian, schools offer students
the opportunity to study biology and geography in
English. This has led to improved English proficiency
among graduates and their ability to apply the language
in specific subject contexts.

The Netherlands has been one of the pioneers in
implementing this methodology within its educational
system. Since the early 2000s, numerous programs ha-
ve been introduced, enabling students to study subjects
in English from an early age. This includes subjects
such as art, history, and natural sciences. As a result of
these programs, students improve their language skills
and demonstrate high levels of academic success.

Finland is known for its innovative approach to
education. CLIL is actively used in primary and secon-
dary schools, allowing students to study subjects in fo-
reign languages. In Finnish schools, students study ma-
thematics and natural sciences in English.

In South Korea, the government actively supports
integrated learning to enhance English proficiency
among the youth. In many schools, particularly in
Seoul, students study subjects like history and sciences
in English. This has significantly increased student mo-
tivation and improved their language skills.

China is also working to improve English profi-
ciency among students. In schools in Beijing, students
have the opportunity to study mathematics and natural
sciences in English, which helps them not only master
the subject but also enhance their language skills. Re-
search results show that students who take these cour-
ses achieve higher results in international English profi-
ciency tests.

Momnons 1 puaok Ne 4 (236), 2025

In California, bilingual programs are being imple-
mented, especially in communities with a high percen-
tage of Spanish speakers. These programs allow stu-
dents to study subjects in both English and Spanish,
facilitating the integration of language and subject lear-
ning. In Los Angeles schools, students study sciences
and mathematics in both English and Spanish. This
helps maintain students’ cultural and linguistic identity
while improving their chances for a successful career in
the future.

In New York, programs are integrated into educa-
tional institutions serving multicultural communities.
Teaching subjects in foreign languages ensures better
adaptation of students from different linguistic back-
grounds. In New York schools, programs are imple-
mented where students study natural sciences and art in
Spanish, Chinese, and Arabic. This helps students de-
velop language skills and cultural competence, essential
for life in a multicultural society [12, 59-75].

In Ukraine, the introduction of CLIL became pos-
sible thanks to new educational standards that promote
the development of multilingual education. The expe-
rience of implementation can be observed in various
types of educational institutions: general education
schools, lyceums, gymnasiums, as well as higher edu-
cation institutions.

In Ukraine, integrated learning is being implemen-
ted in several lyceums, where students study natural
sciences, mathematics, and social studies in English.
This enables students to acquire high-quality subject
knowledge while simultaneously improving their English
proficiency. In gymnasiums, bilingual education has
been introduced, with subjects taught in both Ukrainian
and English. This practice has proven effective in deve-
loping critical thinking and students’ creative abilities.

6.The role of the CLIL methodology in the
development of language competence

CLIL is a bilingual approach to education that
involves teaching subjects (e.g., science, history, mathe-
matics) in a foreign language. This allows students not
only to acquire knowledge in specific disciplines but
also to practice the foreign language in real-world con-
texts. Such learning can significantly improve language
skills, as it involves the active use of the language in
various situations [39, 86].

One of the key aspects of this methodology is the
active involvement of students in communication. By
teaching subjects in a foreign language, students cons-
tantly use the language to discuss topics, answer the
teacher’s questions, and participate in discussions. This
fosters the development of their speaking skills, as they
practice speaking in context.

Project-based learning also contributes to the deve-
lopment of speaking skills. Students work in groups on
projects that require them to discuss ideas, plan actions,
and present results. These activities not only improve
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their speaking skills but also develop teamwork abilities
and critical thinking.

The use of authentic materials, such as articles, aca-
demic papers, and news written in the foreign language,
promotes reading skills. This allows students to familia-
rize themselves with real language usage, expanding
their vocabulary and improving text comprehension.

Various writing assignments, such as essays, re-
ports, and research papers, are used to help students
practice writing skills. These tasks require not only lan-
guage proficiency but also the ability to structure infor-
mation and argue their points.

The use of authentic audio materials, such as pod-
casts, news reports, and lectures, supports the develop-
ment of listening skills. Students are exposed to real
language, helping them become accustomed to diffe-
rent accents and speech styles.

Interactive technologies, such as video and audio
presentations, help students develop listening skills in
context. Tasks that require active listening, such as lis-
tening to lectures or interviews, develop not only audi-
tory skills but also critical thinking, as students must
analyze what they hear and respond to questions.

This is a powerful tool for developing language
skills. Its integrative approach fosters not only the
improvement of speaking, reading, writing, and liste-
ning skills but also shapes students’ critical thinking,
collaboration, and independence. Despite the challen-
ges, the advantages in developing language skills make
this methodology an important element of modern edu-
cation. The successful implementation of CLIL in
Ukrainian educational institutions confirms that this
approach has significant potential in shaping future
generations, prepared for international communication
and collaboration.

Sociocultural competence is defined as the ability to
understand, adapt, and interact within the cultural con-
text in which the language is used. It includes know-
ledge about the traditions, customs, values, and ways of
life of other cultures, which is an essential part of lear-
ning a foreign language [12, 23]. When students learn a
language through the lens of culture, they gain a deeper
understanding of the context in which the language is
used.

The methodology enables teachers to integrate con-
tent learning with the study of cultural aspects of the
language. For example, in geography, history, or art
courses, students can explore the cultural characteristics
of the countries where the language is spoken. This may
include studying traditions, holidays, cuisine, art, and so-
cial norms, making learning more diverse and engaging.

It actively encourages the use of authentic mate-
rials, such as films, music, literature, and newspaper
articles. These resources not only increase student moti-
vation but also provide them with the opportunity to
immerse themselves in the linguistic environment.
Authentic materials open new horizons for students, allo-
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wing them to better understand the culture and traditions
of native speakers.

Students can participate in joint projects with peers
from other countries, allowing them not only to practice
the language but also to learn more about cultural diffe-
rences. Such cultural exchanges promote openness to other
cultures and form intercultural awareness in students.

Engaging students in discussions and debates on
cultural topics is another effective way to develop their
sociocultural competence. Discussing different perspec-
tives on cultural issues helps students better understand
and respect diversity, which is a crucial aspect of today’s
globalized society.

This emphasizes the importance of intercultural com-
munication, which includes not only knowledge of other
cultures but also the ability to interact with represen-
tatives of those cultures. Students learn to be sensitive to
cultural differences, which is important for avoiding mi-
sunderstandings in intercultural situations.

The modern world faces numerous global challenges,
such as migration, conflicts, and cultural clashes. Lear-
ning a language through culture within the CLIL frame-
work helps students become better prepared for these
challenges, as they acquire knowledge and skills that
enable them to interact successfully in a multicultural
environment.

Conclusions. During the research on the CLIL (Con-
tent and Language Integrated Learning) methodology, its
key ideas, advantages, and challenges encountered du-
ring its implementation in the educational process were
examined. Summarizing the results, several key aspects
that characterize this methodology and its significance in
the modern educational environment can be identified.

One of the main ideas of the methodology is the
integration of content learning with the study of a foreign
language. This enables students not only to acquire lan-
guage skills but also to gain knowledge in other fields,
such as science, mathematics, history, and art. Thus,
CLIL creates an interdisciplinary environment that fos-
ters the development of critical thinking and a deeper
understanding of the studied subjects.

The methodology emphasizes the development of
students’ sociocultural competence. Learning a language
through cultural context allows students to understand
and accept cultural diversity, forming intercultural awa-
reness and the ability to communicate effectively in a
multicultural environment. This is especially important
in the context of globalization, where intercultural inter-
action has become an integral part of life.

Increasing student motivation: The use of interacti-
ve teaching methods, authentic materials, and an inter-
disciplinary approach fosters greater student interest in
learning.

Development of cognitive abilities: Students who
learn material through CLIL have the opportunity to
develop analytical and critical skills, as the integration of
content and language requires active thinking.
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Improvement of language skills: By using language
in the context of subjects, students better grasp grammar,
vocabulary, and develop speaking, reading, writing, and
listening skills.

Insufficient preparation of teachers, who must pos-
sess both language and subject-specific knowledge, may
negatively affect the implementation of the methodology.

Limited access to authentic materials and resources
can become an obstacle to the implementation of the
methodology in the learning process.

Determining effective methods of assessing students
can be a challenging task, as traditional assessment
methods do not always meet the requirements of integ-
rated learning.

Despite the challenges, the CLIL methodology holds
enormous potential for further development both in
Ukraine and abroad. Increasing awareness of the
importance of integrated content and language learning
contributes to the implementation of new methods, stra-
tegies, and resources that improve the quality of educa-
tion. Teacher training programs focused on this metho-
dology can help ensure the necessary knowledge and
skills for effective implementation.

It is a powerful tool for developing sociocultural
competence and improving students’ language skills. Its
integrative approach promotes a deeper understanding of
subject content and the cultural contexts in which the
language is used. It is important to continue research and
experimentation in different educational environments to
find optimal solutions to the challenges that arise during
its implementation. Successful implementation of CLIL
can significantly enhance the quality of education and
prepare students for life in the modern multicultural
world.

In light of the growing relevance of integrated con-
tent and language learning, the CLIL methodology pro-
ves to be a powerful tool for improving the quality of
education. The research revealed numerous advantages
that this methodology can bring to the learning process.
However, to achieve maximum effectiveness, it is ne-
cessary to focus on several promising areas of further
research that could significantly improve its implemen-
tation and adaptation to contemporary educational needs.

One key research direction is studying the impact of
the CLIL methodology on students’ cognitive develop-
ment. While there is already evidence of its positive
effect on the development of critical thinking and analy-
tical skills, more systematic research is needed to assess
how the integration of content and language influences
various aspects of cognitive development, including
creativity, problem-solving abilities, and adaptability.

Another important direction is the adaptation of
CLIL to various educational contexts and cultural envi-
ronments. The education system in different countries
has its own characteristics, so research aimed at adapting
the methodology to local curricula can ensure more
successful implementation. This involves studying local
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contexts, cultural aspects, and students’ needs to develop
flexible and effective learning models.

A significant challenge for CLIL implementation re-
mains the issue of assessment. Traditional assessment
methods do not always meet the demands of integrated
learning, which calls for new approaches to evaluating
students’ knowledge and skills. Research in this area
could include the development and testing of new assess-
ment tools that better reflect learning outcomes. For
example, combined assessment methods that integrate
both formative and summative aspects could become an
effective means of monitoring students’ academic achie-
vements.

An important aspect of future research is studying the
role of technology in implementing this methodology.
Specifically, online resources, multimedia, and interacti-
ve platforms can significantly enrich the learning pro-
cess. Research may focus on how different technological
tools can be integrated into lessons to increase student
motivation, engage them in active learning, and enhance
the interaction between content and language.

Teacher preparation is another crucial area for further
research. Teachers implementing the methodology must
possess both subject-specific knowledge and language
skills, as well as an understanding of integrated learning
principles. Research could focus on developing effective
teacher training programs that include learning materials,
practical courses, and strategies to support teachers
during the implementation process.

Equally important is studying the impact of CLIL on
students’ sociocultural competence. The integration of
language learning with cultural context holds great po-
tential for developing intercultural awareness. Further re-
search could focus on how the methodology contributes
to the formation of ideas about cultural diversity and
traditions, as well as how this affects the development of
intercultural communication skills.

Thus, CLIL has immense potential to enhance the
educational process, but its successful implementation
requires further research and refinement. Addressing the
aforementioned research directions will not only improve
its implementation in educational institutions but also
provide a deeper understanding of its impact on the lear-
ning process. This can become an important step toward
shaping a new generation of students capable of effective
communication and interaction in a growing multicultu-
ral world.
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O TOZOICR GOFT HOCR O TR T HOCR O TILDO RS

“Koona mor00a A100uHA He NOBUHHA B10WYBAMIL 3AHENOKOEHHS 3d PIBEHD OMPUMAHOZ0 HUM SHAHHS,
npunoMmy, abcoAIOMHO He BAKAUBO, BUBHEHHAM AKO20 Tpedmema 61 3alimacmocs. CYMAIHHA Npaus 6
KOoKHY 200Uy pobouozo OHs — ue 2apanmis 6UcOK020 KiHues020 pezyrvmany. Bin UiAKom moxe bymu
enesHen U, W0 6 00UH NPeKPACHUL PAHOK, 6iH NPOKUHEMbCS 0O0HUM 3 HATLOIAbW 3HAI0MUX At00ell C6020
NOKOAIHHS, AKY b cneyiarvicme 61 He obpas .

Virvam DKeiimc; 63amo 3 Deiir Kapneai
AMEPUKAHCLKUTL NCUXOA0Z, 11€0d202 M NUCLMEHHUK,

“Hasimv 6 cycnirbcmer 080X 40A081K, 5 HEOOMIHHO 3HATL0Y, HOMY Y HUX nosuumucs. 1x docmoincmea

5 NOCMAparocs HacAiyeamu, a Ha ix HedoATKax cam byoy ewumucs”.
Kongpyuiii
dasnvoKumaucyKuil girocog

‘Doceid — ue eerurg piv, 6iH 00360A5€ 6aM 6USHABAMU NOMUAKY KOKHUL pas, Koau 6u ii
30tiicnioeme”.
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