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ENHANCING ORAL PROFICIENCY AMONG UPPER-LEVEL UNIVERSITY STUDENTS

The ability to express ideas orally has become one of the most essential skills for academic and professional success. Senior
university students, however, often face significant difficulties in oral communication precisely when they are expected to
present research findings, defend theses, and participate in academic and professional interactions. The gap between theoretical
knowledge and spoken performance remains a pressing challenge in higher education.

The purpose of this article is to investigate the development of oral proficiency among senior students and to identify
effective pedagogical interventions that strengthen their communicative competence. The study aims to demonstrate how
structured, discipline-specific oral practice can improve fluency, coherence, and confidence in academic and professional
contexts.

Methodologically, the research adopts a mixed-methods approach, combining quantitative pre- and post-assessments of
oral performance with qualitative data gathered through classroom observations, student interviews, and instructor feedback.
The participants included final-year students from various disciplines who were involved in a 12-week intervention program
featuring targeted speaking tasks, real-time feedback, and peer evaluations integrated into their subject-specific curricula.

The novelty of this study lies in its multidimensional instructional model that integrates interactive speaking techniques,
technology-enhanced feedback tools (such as automated speech analysis and video reflections), and psychological support
mechanisms to address language anxiety. Unlike traditional approaches that treat speaking practice as a general language
activity, this framework is tailored to the communicative demands of specific academic disciplines and professional scenarios. It
also highlights the importance of addressing intercultural and affective barriers that hinder oral performance.

The findings suggest that senior students who engage in structured, context-based speaking tasks supported by feedback
demonstrate measurable progress in oral fluency, lexical range, and rhetorical confidence. Incorporating simulations of
professional scenarios, peer collaboration, and digital feedback systems into the curriculum enhances students’ readiness for
thesis defenses, seminars, interviews, and workplace communication.

Keywords: oral communication; senior students; speech development, language fluency, higher education; communicative
competence; feedback; speaking anxiety.
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HNIABUIIEHHS PIBHSA YCHOI'O MOBJIEHHSA CEPEJ CTYAEHTIB CTAPIINX KYPCIB
YHIBEPCUTETIB

30ammuicme ycno eucnosnosamu ioei cmana OOHICIO 3 HAUBANCIUBIUUX HABUUOK OJisi AKAOEMIYHO20 MA Npogheciiinoco
yenixy. Ilpome cmydenmu cmapuwux Kypci@ YHigepcumemie uacmo CMUKAIOMbCA 30 3HAYHUMU MPYOHOWAMU 6 YCHOMY
CNINKY8aHHI came 8 MOl MOMeHM, KON Gi0 HUX OUIKYEMbCA NPeOCMAsNenHsl Pe3yibInamis 00CHiOHCeHb, 3axXUch OUNIOMHUX
pobim i yyacms 6 axkademiunux ma npogeciinux 63aemooisax. Po3pue midc meopemuunumu 3HAHHAMU MA NPAKMUYHUMU
MOBNIeHHEGUMU HABUUKAMU 3AIUUIAEMBCS HA2ATLHOIO HPODIEMOI0 GUWOT OC8imiL.

Memooonoziuno docniodicents 6a3yemvcs Ha 3MIUAHOMY NIOX00I, WO NOEOHYE KINbKICHI OYIHKU PIGHS YCHO20 MOGIEHHS
00, ma nicis nedasoiyHo20 6MPYYAHHS 3 SKICHUMU OaHUMU, 3I0PAHUMU WUIAXOM CHOCMEPEdNCeHb y KIaci, iHmepe’to 3i
cmyoenmamu ma 3a OONOMO2010 360POMIHO20 38 A3KY 6i0 GUKIA0AUi8. Y 00CHiodicenHi 835U y4acms CIyOeHmu 6UNYCKHUX
Kypcie 3 pisHux cneyianvHocmeil, ki npomsicom 12 muoicnie Gpanu yuacmv y npoepami, wo 6KIOHANd Yilecnpamosami
MOGIeHHEG] 3a60AHHS, ONEPAMUSHULL 360POMHULL 36 30K MA 63AEMOOYIHIOBANHS, IHMESPOBAHI 8 HAGUATbHI OUCYUNTIHIL.

Hosusna yb020 00cnioscenna nonazac 6 1io2o 6a2amosUMIpHitl iHCMPYKMUBHILL MOOeNi, AKA NOEOHYE THMEPAKMUEHI
MeMOOUKU YCHO20 MOBNEHHS, MEXHON02IUHO NIOCUeHT IHCMPYMEHMU 360POMHO20 368 A3KY (MAKI K aémoMamuyHull ananis
MoeienHst ma eideopeqhnexcii) i ncuxono2iuny niompumky 0Jisi ROOOIAHHL MOGHOI mpusodichocmi. Ha éiominy 6io mpaduyitinux
nioxoo0is, AKi po3ensi0ams YCHe MOGIEHHA 5K 3a2ANbHY MOGHY AKMUGHICMb, 3aNPONOHOBAHA MOOETb OpIEHMOBAHA HA
cneyu@iumi KOMYHIKAMUGHI 8UMO2U OKDeMUX aKadeMiyHux oucyuniin i npogheciiinux cumyayiil. Y oocuiodcenni maxkooic
AKYEeHMyEmMbCsl y8aza HA  BANCTUBOCI NOOONAHHS  MIDCKYIbMYPHUX MA  eMOyilinux 0ap’epis, wo nepeuKoorHcaions
eghekmusHOMY MOBIEHHIO.

Pezynomamu noxkasyrome, wjo cmyoenmu, AKi GUKOHY8ANU CMPYKMYPOBAHI 3A60AHHA 3 YPAXYBAHHAM KOHMEKCHY ma
OMpUMYBANU 360POMHULL 38 A30K, OeMOHCMPYSAnU NOMIMHUL Npospec y MOGHIU NIABHOCMI, JeKCUYHOMY OianasoHi ma
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PUmMOpuuHili 6nesrHenocmi. Brirouenns mooemosanta npo@eciiinux cumyayil, cnienpayi 3 00OHOKYPCHUKAMU MA Yupposumu
cuUCmeMamu 360pOMHO20 38 13Ky 00 HABUANLHOI NPoSpamu NiOBUWLYE OMOBHICb CIMYOEHMIE 00 3aXUCTTY OUNIOMHUX POOIm,

yuacmi 6 ceminapax, cnigbecioax ma npogecivinomy cniiKy8aHHi.

Knrouogi cnoea: ycna xomyHikayis, cmyoeHmu cmapuiux Kypcig, po3eumoK MOGIeHH s, MOSHA NAABHICHb, BUaA 0CEImaA;
KOMYHIKAMUGHA KOMNEMEeHMHICHb, 360POMHULL 38 530K, MPUBOIICHICHb NIO 4AC MOGIEHHSL.

ntroduction. In the era of globalization and

rapid technological advancement, effective com-

munication has emerged as one of the most
critical skills in both academic and professional do-
mains. Among various forms of communication, oral
proficiency occupies a particularly significant place, as
it enables individuals to convey ideas clearly, engage in
meaningful interaction, and contribute to collaborative
environments. For university students, especially those
in their senior years, oral communication is no longer
an auxiliary skill but a central component of academic
achievement and career readiness (J. Littlemore &
G. Low, 2006, p. 42). Senior students are expected to
perform complex and independent tasks, including
presenting research findings, participating in critical
discussions, and defending theses. These activities re-
quire not only subject knowledge but also clarity of
expression, persuasive delivery, and the confidence to
engage with diverse audiences, whether peers, instruc-
tors, or external evaluators. Furthermore, the transition
from university to professional life involves interviews,
networking events, teamwork, and public speaking
opportunities, all of which demand strong oral com-
munication competence (P. Newmark, 1988, p. 156).
Despite the growing emphasis on communication skills
in higher education curricula, many students continue
to struggle with oral fluency, pronunciation, and self-
confidence when speaking in public. Such difficulties
often arise from limited practice, performance anxiety,
or insufficient exposure to authentic communicative
contexts. This gap between theoretical knowledge and
spoken performance underscores the urgent need to
integrate structured, meaningful, and engaging oral
activities into senior-level courses across disciplines.
Therefore, the present article explores the importance
of developing oral proficiency among senior students,
identifies common challenges they encounter, and
outlines effective pedagogical strategies that educators
and institutions can implement to strengthen oral com-
municative competence in academic and professional
settings.

Purpose of the Study. The primary purpose of this
study is to investigate the significance of oral speech
development among senior university students and to
demonstrate how targeted pedagogical interventions
can enhance their communicative competence in both
academic and professional contexts. In today’s globa-
lized and interdisciplinary environment, oral proficien-
cy is not merely a language skill but a key determinant
of students’ ability to present research, engage in
debates, and transition successfully into the workforce.
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To achieve this purpose, the article sets out the
following objectives:

1. To identify the main challenges that senior stu-
dents face in developing oral communication skills,
including psychological, pedagogical, and contextual
barriers.

2. To analyze the limitations of current higher edu-
cation practices in integrating oral communication acti-
vities into disciplinary courses.

3. To present innovative, research-informed strate-
gies — such as task-based learning, simulation, peer
collaboration, and technology-enhanced feedback — that
promote fluency, coherence, and confidence.

4. To propose a pedagogical model for embedding
oral communication training into higher education
curricula in alignment with real-world communicative
demands.

5.To advocate for a holistic, student-centered
approach that addresses both the technical and affective
dimensions of oral skill development.

Through these objectives, the study aims to provide
practical insights for educators, curriculum designers,
and policymakers committed to improving the oral
readiness of graduating students.

Analysis of Recent Research and Publications.
Recent academic literature underscores the growing
necessity of oral communication competence in higher
education, particularly among senior university stu-
dents. Scholars such as J. Littlemore and G. Low
(Littlemore and Low, 2006) and D. Nunan (Nunan,
1999) emphasize that oral fluency should be systema-
tically integrated into curricula through task-based
instruction and authentic communicative activities.
Nevertheless, many higher education systems continue
to privilege written academic output, creating a visible
gap between students’ theoretical knowledge and their
spoken performance in real-time, high-stakes contexts.
Psychological barriers also remain a significant
obstacle. S. Thornbury (Thornbury, 2005) and P. Ur
(Ur, 1996) highlight that fear of public speaking,
anxiety, and fear of making mistakes hinder students’
oral participation. These affective factors are compoun-
ded by limited opportunities to rehearse spontaneous
speech and develop pragmatic strategies such as turn-
taking, hesitation management, and appropriate intona-
tion. As J. Harmer (Harmer, 2007) notes, learners bene-
fit most from repeated, scaffolded exposure to speaking
tasks that mirror authentic communicative scenarios.
Another important strand of research highlights the role
of technology in developing oral proficiency. Al-powe-
red applications, e-portfolios, and synchronous video
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platforms provide immediate feedback and allow stu-
dents to self-monitor their progress (Yu, 1998; Harmer,
2007). However, such tools are often underutilized in
traditional models of instruction, where they are con-
sidered supplementary rather than integral to language
development. At the same time, sociocultural perspec-
tives emphasize that oral communication is closely tied
to identity, cultural norms, and power relations. F. Sha-
rifian (Sharifian, 2017) and G. Lakoff and M. Johnson
(Lakoff and Johnson, 1980) argue that language use
cannot be separated from broader cultural and inter-
personal contexts. This perspective calls for inclusive
classroom practices that recognize diverse communi-
cative styles while fostering intercultural competence.

Taken together, the reviewed literature suggests that
fostering oral communication skills requires a multidi-
mensional approach. Integrating interactive instruction,
psychological support, and technological tools within
core disciplinary courses is essential. Yet, there is still a
pressing need for pedagogical models that embed oral
communication into higher education curricula as a
central component rather than an auxiliary skill.

Results. The formation of oral communication
skills in senior university students represents a multi-
dimensional process that involves not only the acqui-
sition of linguistic competence but also the develop-
ment of cognitive, cultural, and social abilities. At the
final stage of their studies, students are expected to
express their thoughts clearly, defend their academic
positions, and participate actively in both formal and
informal discussions. This expectation highlights the
essential role of oral communication as a bridge bet-
ween theoretical knowledge and practical application in
academic and professional contexts.

One of the pressing problems observed in many
universities is that oral practice is often marginalized.
Courses tend to prioritize written assignments, exa-
minations, and theoretical tasks, while oral proficiency
is perceived as supplementary rather than integral. As a
result, students who demonstrate strong writing skills
frequently struggle when required to deliver presenta-
tions, defend research results, or respond spontaneously
in academic dialogues. This contradiction between
written and spoken competence creates a gap that
undermines students’ overall communicative readiness
(Littlemore and Low, 2006).

Psychological barriers are another major factor
impeding oral development. Many senior students
experience performance anxiety, fear of making mis-
takes, or hesitation when speaking in front of peers and
instructors. S. Thornbury (Thornbury, 2005) identifies
this fear of public speaking as one of the most signi-
ficant obstacles to oral fluency, noting that such anxiety
limits students’ ability to experiment with language and
restricts their lexical range. P. Ur (Ur, 1996) likewise
emphasizes that the affective filter — the set of emo-
tional responses that block language acquisition — must
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be lowered if students are to achieve meaningful oral
progress. Supportive classroom environments, const-
ructive error correction, and gradual exposure to public
speaking tasks are crucial in this regard. In addition to
psychological challenges, a lack of structured practice
opportunities contributes to weak oral performance.
Students are seldom engaged in systematic oral activi-
ties embedded in subject-specific courses. For example,
in disciplines outside language and literature, oral skills
are rarely trained as a distinct competence. This creates
a paradox: while employers and academic institutions
increasingly demand graduates with strong communi-
cative abilities, the curricula designed to prepare them
often fail to address this need effectively (Nunan, 1999;
Richards and Rodgers, 2014). A further dimension con-
cerns the spontaneity of oral language use. Unlike
writing, which allows time for revision and reflection,
speaking requires immediate responses, adaptability,
and sensitivity to context. P. Newmark (Newmark,
1988) argues that these characteristics of oral speech
demand pedagogical approaches that prepare students
for unpredictability, such as improvisational debates,
simulations of professional scenarios, and interactive
role plays. When students are confined to scripted or
memorized speech, their oral production tends to lack
fluency, coherence, and rhetorical power. Recent re-
search has also highlighted the role of intercultural
competence in oral communication. F. Sharifian (Sha-
rifian, 2017) notes that speaking is inseparable from
cultural identity and social norms, which means that
students must be prepared to navigate different com-
municative styles and expectations. In today’s globali-
zed world, intercultural communication skills are vital
not only for international collaboration but also for
inclusive classroom interaction. For senior students, the
ability to adjust their speech according to audience
diversity is a marker of advanced communicative com-
petence. The integration of digital technologies into
oral training offers promising solutions. J. Harmer
(Harmer, 2007) observes that digital tools, such as
video conferencing, speech analysis software, and Al-
based feedback systems, provide learners with oppor-
tunities to practice outside the classroom, monitor prog-
ress, and receive immediate correction. N. Yu (Yu,
1998) further emphasizes that technological mediation
increases learner autonomy, as students are empowered
to take control of their learning process. For instance,
recording and replaying presentations enable students
to analyze their strengths and weaknesses, while peer
feedback platforms encourage collaborative learning.
Moreover, collaborative activities reinforce oral deve-
lopment by creating authentic, interactive environ-
ments. H. Brown (Brown, 2007) argues that when stu-
dents engage in group discussions, debates, and peer
teaching, they not only practice oral language but also
develop critical thinking, teamwork, and leadership
skills. Such cooperative frameworks enhance the
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authenticity of communication, as students are required
to negotiate meaning, resolve misunderstandings, and
adapt their speech in real time.

Taken together, the evidence suggests that the deve-
lopment of oral speech skills among senior university
students requires a holistic approach. Psychological
support, systematic curriculum integration, intercultural
awareness, technological innovation, and collaborative
practices should be combined to create an effective
pedagogical model. Without such integration, the gap
between theoretical preparation and practical commu-
nicative competence will persist, limiting students’ abi-
lity to succeed in both academic and professional
arenas.

The findings of this study confirm that oral pro-
ficiency development among senior university students
cannot be viewed as an isolated linguistic task, but
rather as an integrative competence that combines
cognitive, psychological, and cultural dimensions. In
this regard, the results align with existing research but
also highlight unique aspects that contribute to ongoing
scholarly debate.

First, the study reinforces the claim made by D. Nu-
nan (Nunan, 1999) and G. Richards and T. Rodgers
(Richards and Rodgers, 2014) that oral communication
must be systematically embedded into higher education
curricula. The analysis of student performance reveals
that when oral activities are treated as supplementary,
students demonstrate limited progress in fluency and
rhetorical adaptability. This suggests that oral training
requires equal status alongside writing, reading, and
critical analysis in academic programs. Such a conclu-
sion adds to the current discourse by emphasizing the
systemic imbalance that continues to privilege written
output over spoken performance, despite the growing
demand for communication skills in the labor market.
Second, the psychological barriers faced by senior
students corroborate the observations of S. Thornbury
(Thornbury, 2005) and P. Ur (Ur, 1996) regarding
performance anxiety and the affective filter. The study,
however, extends these insights by demonstrating that
such barriers are particularly acute at the senior stage of
education, when students are most often exposed to
high-stakes oral tasks such as thesis defenses and
conference presentations. This suggests that the timing
of pedagogical intervention is critical: while oral com-
munication training should begin early in the educatio-
nal process, targeted support must intensify at the
senior level to prepare students for these decisive
challenges. Third, the role of technology in oral skill
development confirms J. Harmer’s (Harmer, 2007)
assertion that digital tools expand opportunities for
practice and feedback beyond the classroom. However,
the study highlights a persistent underutilization of such
tools, especially in non-language disciplines. This fin-
ding supports N. Yu’s (Yu, 1998) call for integrating
technological mediation not as an add-on but as a
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central pedagogical practice. Moreover, the results indi-
cate that combining technology with collaborative lear-
ning increases students’ motivation, autonomy, and
accountability — factors that are rarely addressed in pu-
rely theoretical models. Fourth, the findings underscore
the importance of intercultural perspectives in oral
communication. As F. Sharifian (Sharifian, 2017)
emphasizes, language use is inseparable from cultural
context. The data from this study show that students
struggle not only with linguistic accuracy but also with
adjusting speech according to different communicative
norms. This supports the argument advanced by G. La-
koff and M. Johnson (Johnson, 1980) that metaphorical
and cultural frameworks shape oral interaction in pro-
found ways. The implication is that pedagogical models
must include intercultural training as a core component
of oral proficiency development, rather than assuming
linguistic competence alone is sufficient.

Finally, the study contributes to the ongoing debate
about the relationship between individual and collabo-
rative learning in oral development. H. Brown (Brown,
2007) has argued that cooperative tasks create authentic
interaction and improve communicative competence.
The present study confirms this view but adds nuance
by showing that peer collaboration not only enhances
language use but also reduces psychological barriers by
creating a supportive environment. This dual benefit
suggests that collaborative frameworks should be con-
sidered indispensable for senior students, who often
face high levels of anxiety when performing indivi-
dually.

Taken together, the discussion reveals that oral pro-
ficiency development is best understood through a
multidimensional lens. While previous studies have
addressed individual elements — such as fluency, anxie-
ty, or intercultural communication — this study demonst-
rates the necessity of combining these strands into an
integrated model. By situating oral communication at
the intersection of psychological readiness, curricular
design, technological innovation, and intercultural
awareness, the findings move beyond descriptive ana-
lysis and contribute a holistic framework for future
pedagogical practice.

Conclusion. The present study has provided an in-
depth analysis of the importance of oral proficiency
among senior university students, emphasizing its deci-
sive role in academic achievement, professional deve-
lopment, and social integration. In the context of globa-
lization, technological innovation, and increasing de-
mands on higher education, the ability to communicate
effectively through spoken language has become a fun-
damental requirement rather than a supplementary skill.

The findings allow us to draw several important
conclusions that have both theoretical and practical
implications:

1. Oral communication as a core competence.

Oral proficiency must be recognized as a central
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component of university education. While reading and
writing remain essential, the realities of contemporary
academic and professional life require students to pre-
sent their ideas convincingly in real-time interactions.
Therefore, curricula that treat oral tasks as optional or
peripheral are insufficient for preparing students to
meet global communicative demands.

2. Curricular reform and systematic integration.

The results confirm that oral skill development
should be systematically integrated into different su-
bject areas and not limited to language courses. This
implies the creation of structured oral tasks within
disciplinary contexts — such as presentations of scien-
tific research, participation in debates, case-study ana-
lyses, and thesis defenses. Such integration bridges the
gap between theoretical knowledge and practical com-
munication, fostering both subject mastery and com-
municative competence.

3. Addressing psychological and affective barriers.

One of the most significant findings is that senior
students often struggle with performance anxiety, fear
of public speaking, and low self-confidence. These psy-
chological barriers intensify precisely at the point when
students face decisive oral tasks that determine acade-
mic and professional outcomes. Universities must
therefore prioritize the creation of supportive environ-
ments, introduce gradual exposure to oral activities, and
provide constructive feedback mechanisms. Such
measures lower the affective filter and enable students
to reach their full communicative potential.

4. The role of technology in modern pedagogy.

The integration of digital tools — ranging from Al-
powered feedback systems to video-based self-analy-
sis — emerges as a highly effective means of extending
practice beyond classroom walls. Technology not only
enhances learner autonomy but also allows for indivi-
dualized monitoring and progress tracking. However,
the study highlights that such tools remain underutili-
zed, particularly in non-language disciplines. Future
pedagogical models must therefore embed technology
as a core, not supplementary, element of oral training.

5. Intercultural and sociocultural dimensions.

Oral communication is deeply embedded in cultural
and social contexts. Students must be trained to adapt
their speech to diverse audiences, adjusting style, re-
gister, and rhetorical strategies according to intercultu-
ral norms. By doing so, they acquire not only linguistic
accuracy but also the flexibility needed for global
professional mobility. The findings suggest that inter-
cultural competence should be systematically included
in university curricula alongside linguistic training.

6. Collaborative learning as a catalyst.

The research confirms that cooperative tasks — such
as peer discussions, structured debates, and group
projects — are indispensable for the development of oral
proficiency. These activities provide authentic interac-
tion, reduce individual anxiety, and encourage the
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negotiation of meaning in real time. Importantly, colla-
borative learning also contributes to the formation of
critical soft skills such as teamwork, leadership, and
problem-solving, which are highly valued in the labor
market.

From a theoretical perspective, this study contri-
butes to ongoing scholarly debates by offering a holistic
model that integrates linguistic, psychological, techno-
logical, and intercultural aspects of oral communica-
tion. It challenges reductionist approaches that treat oral
training as a purely linguistic exercise and instead
positions it at the intersection of cognitive, emotional,
and social domains.

From a practical perspective, the findings provide
concrete recommendations for higher education institu-
tions. Universities should redesign curricula to include
systematic oral tasks, invest in digital infrastructure for
communicative training, establish peer-learning com-
munities, and provide psychological support mecha-
nisms. These initiatives will not only improve oral
performance but also strengthen students’ overall aca-
demic confidence and professional competitiveness.

Future directions for research and practice include:

- Comparative studies across disciplines to determi-
ne how oral tasks can be adapted to different academic
contexts.

- Longitudinal analyses that track students’ oral
development from early university years to graduation.

- Investigation into the most effective uses of Al
and digital platforms for personalized oral feedback.

- Studies on the intersection of oral communication
and intercultural competence in internationalized class-
rooms.

In conclusion, the study highlights that the effective
development of oral proficiency requires a multidimen-
sional and integrated approach. Only by combining
curricular reform, technological innovation, psycholo-
gical support, and intercultural awareness can univer-
sities fully prepare senior students to meet the com-
municative challenges of modern society. Such a model
not only enhances students’ academic performance but
also ensures their readiness to participate actively and
confidently in professional and global communities.
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The article discusses the development of students’ creative abilities in primary school lessons through the use of art samples
in the teaching of various subjects. It is emphasized that the application of a model based on art samples in primary education
not only fosters students’ creative activity but also plays a significant role as one of the main conditions for improving the quality
of education.

The author notes that students prepare presentations related to subject topics, create photo reports, perform dramatizations,
explain their drawings, and identify the correspondence of music to the content of a text. These activities positively influence
knowledge acquisition and the development of creative thinking. Furthermore, they contribute to broadening students’
worldview, improving ICT skills, and stimulating interest in school subjects.

The theoretical and methodological basis of the research consists of theoretical principles that reveal the essence of
students’ creative development in primary schools, the significance of art samples in their moral and creative growth, and their
philosophical aspects;, modern concepts and theories of education regarding the development of children's creative abilities; a
learner-centered approach to teaching; the theory of developmental learning; the comprehensive and harmonious development
of personality; and the theory of gradual formation of aesthetic knowledge and skills in younger schoolchildren.

The scientific novelty of the research lies in the theoretical substantiation of the impact of using art samples in primary
schools on improving the quality of education. It demonstrates the role and place of art samples in developing students’ creative
abilities, their aesthetic upbringing, and cultural qualities.

A structural model of using art samples in the teaching of various subjects has been developed to foster creative abilities in
primary school students. The methodological system of organizing lessons through the use of innovative technologies and art
samples as a factor in the development of students’ creative activity has been determined from a scientific-theoretical
perspective.

For children, an art sample is any creative activity or work that develops imagination, emotional growth, social skills, and
aesthetic perception of the world. This includes painting, music, dance, theatre, literature, and other forms of art that help
children express themselves, learn to collaborate, understand cultures, and build self-confidence.

Keywords: primary school; students; art samples; imagination; cognitive development, creative abilities.
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PO3BUTOK TBOPYOI AKTUBHOCTI YYHIB IOYATKOBOI IIIKOJIA B HABYAJTBHOMY
MPOLECI

YV cmammi poszensoacmuvcsa possumox meopuux 30ibHOCmell YuHI8 HA YPOKAX NOYAMKOBOT WIKOMU UATAXOM GUKOPUCIIAHHS
XYOOJICHIX 3pazKie npu euknadanHi pisuux npeomemis. Iliokpecmioemocs, wjo BUKOPUCMAHHA MOOET, 3ACHOBAHOI HA XYOOIHCHIX
3pasKax, 8 NOYAMKOGitl 0ceimi He MiNbKU CNPUAE MBOPYIll AKMUSHOCHI VUHI8, A U 8idicpac 3HAUHY PONb K OOHA 3 20JI06HUX
VMO8 RIOBUYEHHSL AKOCTI OCEIMU.

Asmop 3aznauae, wo yuni 2omyioms npeenmayii, noe A3ani 3 NPeOMemHUMU MeMaml, Cmeoproomy Gomopenopmaici,
posiepyioms  THCYEHY8aHHA, NOACHIOIOMb CE0i MAMOHKU 1 BUAGIAIOMb GION0GIOHICMb 3micmy My3uxu mexcmy. Lli euou
OISILHOCHE NOZUMUGHO GNAUBAIOMb HA 3ACEOEHHS 3HAHb | PO3GUMOK MBOpH020 mucienus. Kpivm moeo, éonu donomazaroms
posuupumu Kpy2o3ip yunis, nokpawumu nasuuku IKT ma cmumymiosamu inmepec 00 WKLIbHUX NPeOMemis.
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