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DIRECTIONS FOR THE IMPLEMENTATION OF TEACHER INFORMAL EDUCATION

The article analyses the directions and features of the organisation of informal education of university teachers using the
example of Dmytro Motornyi Tavria State Agrotechnological University (TSATU). It is found that rapid technological changes,
along with the emergence of new approaches to learning, necessitate continuous professional development for scientific and
pedagogical staff: In the context of professional development, informal education can be considered a purposeful educational
activity that involves professional improvement and addresses teachers’ educational needs. The features of teacher informal
education are highlighted. It is found to be voluntary, carried out during various educational events, and to provide for
obtaining relevant documents for professional development, etc. It is noted that at TSATU, informal education is implemented
through online courses, participation in webinars and training sessions of the Higher School of Pedagogical Excellence,
professional development programmes at the TSATU Institute of Postgraduate Education, and the involvement of teachers in
certificate educational programmes and scientific and educational initiatives.
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roblem statement. The contemporary higher

education system in Ukraine is undergoing

an active process of transformation, driven
by global challenges, the digitalisation of the educa-
tional environment, and integration into the European
educational space. At the same time, updated require-
ments for the training of future specialists and for the
quality of the educational process have raised expecta-
tions for teachers’ professional and academic qualifica-
tions. In this context, lifelong learning and advanced
training for scientific and pedagogical staff are gaining
importance, as the level of professional competence of
teachers directly affects the quality of the educational
process and student learning outcomes. That is why
teachers must continually improve their professional
qualities, meet the challenges of modernity, and serve
as authoritative mentors to young students.

In these conditions, informal education becomes
particularly relevant, providing teachers with the oppor-
tunity to enhance their professional skills, acquire new
technologies and knowledge, and develop competen-
cies that may not be fully covered by formal education.
Non-formal education provides flexible opportunities to
acquire competencies at any time, regardless of loca-
tion, age, or learning format. Thus, conditions are crea-
ted for continuous professional growth and lifelong
learning.

Analysis of recent research and publications. A
fairly large number of scientific works are devoted to
the issue of informal education of teachers and lectu-
rers. In the works of O. Anishchenko, D. Levit,
T. Yevtukhova, informal education is associated with
lifelong education. The European experience with
informal education to improve teachers’ qualifications
is examined in the work of O. Huzenko. Like any other
form of education, informal education has its own
characteristics. In this context, scientists have studied
the informal education of teachers (O. Bilonozhko),
teachers of economic disciplines (O. Voliarska, T. Ter-
navska), and specialists in art education (A. Bokshan).
Scientist I. Yunyk has studied the advantages and
disadvantages of informal education as a pedagogical
problem. Informal teacher education can be conducted
in various formats. For example, during participation in
seminars, training sessions, master classes, and other
practice-oriented forms of education. For this purpose,
various technologies and teaching aids are used. Thus,
an analysis of the digital technologies used in informal
education was conducted in the works of N. Mako-
honchuk, O. Samoilenko, and others.
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At Dmytro Motornyi Tavria State Agrotechnolo-
gical University (TSATU), informal education is a
crucial component of the institutional policy for the
professional development of teachers. The university
administration has introduced various professional de-
velopment opportunities for teachers, which are imple-
mented through informal educational practices. An
analysis of the areas of informal education implemen-
tation at the university will enable us to determine their
impact on teachers’ professional development and on
the creation of a modern educational environment
within the university.

The purpose of the article is to highlight the areas
and features of the organisation of informal education
for university teachers using the example of TSATU.
The results obtained can be used at other universities to
comprehensively ensure the professional development
of scientific and pedagogical staff.

Presentation of the main material. The modern
conditions of existence of a society, characterised by
dynamic changes in economic, political, and social
development, pose significant requirements for the trai-
ning of teachers and their professional skills. Since a
modern teacher presents life and professional expe-
rience, current knowledge and value orientations during
their professional activity [6, 51], they must have a
comprehensively developed personality, capable of sol-
ving professional tasks, effective communication with
colleagues and students, rapid adaptation in changing
conditions [4, 84], etc. At the same time, rapid techno-
logical changes, the emergence of new approaches to
learning determine the need for continuous professional
development of scientific and pedagogical workers [7,
220; 8, 22], because the level of professional training of
a teacher directly affects the quality of educational
outcomes [5, 159].

Teacher professional development involves a close
connection with professional activity, including impro-
ving professional training, developing special know-
ledge and competencies [1, 4], etc. At the same time,
formal education does not always enable the full
fulfilment of specified tasks. In this regard, the role of
informal education as a flexible, individualised mecha-
nism for teachers’ professional development is growing.
An important advantage of informal education is its
flexibility, manifested in the variability of learning for-
mats, adaptive schedules, and a wide range of educa-
tional activities that can be selected in accordance with
the individual interests and professional needs of a par-
ticular teacher [7, 220]. An individual teacher’s profes-
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sional development trajectory in informal education can
take one of two forms: focusing on narrow, specialised
thematic areas or, conversely, on general, interdiscip-
linary programmes [2, 6].

Non-formal education is defined as a purposeful
educational activity that involves professional develop-
ment and the satisfaction of educational needs [6, 52],
as well as the acquisition of new knowledge, skills, and
abilities at a time convenient for teachers [5, 163]. The
peculiarity of non-formal education lies in its voluntary
nature, when the teacher feels the need to improve their
qualifications [10, 223]. Usually, it is not associated
with obtaining accredited state educational qualifica-
tions, but it can provide the acquisition of professional
or partial educational qualifications [1, 148]. Non-for-
mal education is often accompanied by the issuance of
relevant documents (certificates, certificates of comple-
tion of professional development courses) [3, 105],
which can serve as confirmation of the teacher's
professional development in a given subject.

It should be noted that within the framework of
informal education, teachers are offered a wide range of
opportunities for professional development, particularly
in full-time, distance, or blended learning [4, 84]. Infor-
mal educational activities include professional deve-
lopment courses, training sessions, webinars, seminars,
etc. A special role in the development of informal edu-
cation is played by the use of information and com-
munication technologies (ICT), which ensure the
accessibility and continuity of distance learning. This
enables the effective implementation of informal edu-
cation, regardless of external restrictions [2, 8]. Online
services that are effectively used for the implementation
of informal education include digital communication
technologies between participants (Zoom, Youtube,
Google Meet, etc.), cloud technologies for collaborative
work with documents (Google Docs, Google Sheets,
etc.) [7, 221], social networks (Instagram, Facebook, etc.)
[2, 9], immersive technologies, massive open online
courses (EdEra, Prometheus), [4, 84], online services
for conducting surveys, testing (Google Forms), etc.

The implementation of teacher informal education
to improve their qualifications is usually provided by
non-governmental organisations, higher education
institutions, and other institutions. At Dmytro Motornyi
Tavria State Agrotechnological University (TSATU),
informal education is considered a crucial component
of institutional policy, aimed at enhancing the quality of
teaching and updating professional competences, the-
reby adapting teachers to modern educational challen-
ges. It is implemented through online courses, partici-
pation in webinars and training sessions of the Higher
School of Pedagogical Excellence, professional deve-
lopment programmes at the TSATU Institute for
Professional Development, and the involvement of
teachers in certificate educational programmes and
scientific and educational initiatives.

Let us consider each of these areas in more detail.
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In TSATU, taking massive open online courses
(MOOCs) is considered a crucial component of the
system of informal education for teachers who are
actively involved in this process. The topics of online
courses encompass a wide range of professional inte-
rests of teachers, including digital learning technolo-
gies, distance and blended learning methods, academic
integrity, foreign language competence, scientific wri-
ting, and educational project management [12, 1144],
among others. A key feature of online courses in the
professional development of TSATU teachers is their
practical orientation. The knowledge and skills acqui-
red during the learning process are integrated into
teaching activities by updating discipline work prog-
rammes, introducing new assessment methods, and
utilising digital tools in the educational process, among
other measures. Thus, the results of online learning
directly affect the quality of the educational process and
the effectiveness of the teacher’s pedagogical activity.

An important advantage of taking online courses is
documentary confirmation of the results obtained in the
form of certificates. For teachers, such certificates can
serve as proof of professional development within the
framework of advanced training, for participation in
competitive procedures, or for the implementation of
educational/scientific projects. In this context, online
courses contribute to the development of a culture of
continuous professional development and increase
teachers’ motivation to actively participate in informal
educational initiatives.

The Higher School of Pedagogical Excellence
serves as an institutional educational space within
TSATU, dedicated to supporting the continuous pro-
fessional development of teachers. Within the frame-
work of its activities, thematic webinars, training
sessions, masterclasses, roundtables, and educational
meetings with invited professors are organised [9, 13].
Such educational events are designed to develop
teachers’ pedagogical skills, digital competences, and
skills in scientific and educational communication, as
well as to master innovative teaching methods.

A feature of the Higher School of Pedagogical
Excellence webinars and training sessions is their
practical focus and orientation to the real needs of
university teachers. The topics of the events are formed
in consideration of current trends in higher education
development, requests from scientific and pedagogical
staff, and the university’s strategic priorities. Partici-
pation in the events allows teachers not only to fami-
liarise themselves with modern pedagogical concepts,
but also to practice skills in applying innovative educa-
tional technologies in their own professional activities.
The online format of most events allows participants to
engage specialists from different regions of Ukraine
and foreign partners in the educational process, which
contributes to expanding the academic horizons of
teachers, exchanging experiences, and familiarising
themselves with the best international practices.
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An important element of teachers’ participation in
the educational activities of the Higher School of
Pedagogical Excellence at TSATU is the documentary
confirmation of the results of informal learning, in the
form of certificates. The presence of certificates enhan-
ces teachers’ motivation to participate systematically in
the activities of the Higher School of Pedagogical
Excellence and contributes to the development of a
culture of continuous professional improvement.

The TSATU Institute for Professional Development
implements various programmes for teachers’ profes-
sional development, taking into account current re-
quirements for professional activity in higher education.
The programmes focus on the development of peda-
gogical, digital, research, and management competen-
ces, providing teachers with the opportunity to update
their knowledge in accordance with modern educa-
tional standards. A feature of professional development
at the TSATU Institute for Professional Development is
the combination of structured educational content with
elements of informal learning. Training programmes
involve the use of interactive forms of work, such as
training sessions, practical classes, discussion platforms
and pedagogical cases. This approach fosters teachers’
active involvement in the educational process, pro-
motes professional reflection, and facilitates the
exchange of pedagogical experiences among collea-
gues. The acquired knowledge and skills are applied in
the process of updating academic disciplines, impro-
ving teaching methods, and introducing digital tools
into the educational process. This approach ensures the
practical focus of the programmes and their direct
impact on the quality of the university’s educational
process.

The completion of professional development prog-
rammes at the TSATU Institute for Professional De-
velopment is confirmed by relevant documents (certifi-
cates or certificates with a number, date, and number of
hours). The presence of such confirmation is a crucial
component of the internal assessment of teachers’
professional activity and their participation in com-
petitive proposals and project initiatives. In this sense,
professional development at the Institute for Profes-
sional Development acts as an effective mechanism for
integrating formal and informal education. It should be
noted that the recognition of the value of non-formal
education by formal educational institutions represents
an important step toward improving the quality of
education in the context of digital mediation [11, 1798].

Certificate educational programmes occupy an
important place in the system of informal education at
universities, in particular at TSATU. They combine
targeted training, practical orientation and official con-
firmation of the results of teachers’ professional deve-
lopment. Certificate programmes are approved by the
Academic Council of TSATU and published in
advance on the official page of the Educational and
Scientific Centre. Unlike traditional professional deve-
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lopment courses, certificate educational programmes
are distinguished by their modular structure and
flexibility in organising the educational process, taking
into account the principles of adult education and
continuous professional development.

The subject matter of certificate programmes
encompasses current areas of professional activity for
teachers, including modern pedagogical technologies,
digital learning tools, inclusive education, academic
integrity, scientific research methodology, project ma-
nagement, and more. A significant advantage of certi-
ficate programmes is their practical orientation. During
training, teachers not only master theoretical provisions
but also perform practical tasks, work with cases,
participate in group discussions, and engage in project
activities. This approach creates conditions for the
direct application of the obtained results in their own
teaching, methodological, and scientific activities,
thereby contributing to the improvement of the
university’s educational process.

Upon successful completion of training in certifi-
cate educational programmes, teachers receive a
certificate signed by the rector, bearing the established
sample. Such certificates can be considered as evidence
of advanced training, used when participating in com-
petitive selection for vacant positions, and included as a
component of a teacher’s professional portfolio, etc.

Conclusions. Thus, non-formal education is consi-
dered a flexible, open, and voluntary form of organising
educational activities that takes place outside man-
datory academic programmes, but has clearly defined
goals, content, structure, and expected results. The non-
formal education of teachers in higher education insti-
tutions is a crucial component of the system of conti-
nuous professional development, ensuring the impro-
vement of the quality of the educational process and the
adaptation of scientific and pedagogical staff to the
dynamic changes in higher education. In the context of
digitalisation, educational standard updates, and Ukrai-
ne’s integration into the European educational space,
non-formal education serves as a flexible and effective
tool for teachers’ professional development.

Various informal professional development initia-
tives have been implemented at Dmytro Motornyi
Tavria State Agrotechnological University. In particu-
lar, these are online courses, participation in webinars
and training sessions of the Higher School of Peda-
gogical Excellence, professional development courses
at the TSATU Institute of Professional Development,
as well as involvement in certificate educational prog-
rammes. Various areas of informal teacher education
create a holistic system of professional development for
scientific and pedagogical workers. Each of the above
areas performs specific functions and, at the same time,
complements the others, providing a comprehensive
positive impact on the teacher’s professional activity.

In the context of TSATU activities, teacher infor-
mal education serves not only an individual function,
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but also an institutional one. Systemic support for
informal educational initiatives contributes to impro-
ving the quality of the educational process, developing
corporate culture, and fostering an open and innovative
educational environment at the university. In further
research, it is planned to analyse the effectiveness of
individual forms of informal teacher education imple-
mented in universities.
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